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I believe the children are our future 
Teach them well and let them lead the way 
Show them all the beauty they possess inside 
Give them a sense of pride to make it easier 

Let the children's laughter remind us how we used to be 
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EXECUTIVE SUMMARY 

 
 Usability of the Research 

 
This research aimed to help create a society that provides a safe and peaceful environment for 
children’s development. This included the family, social and school environment where 
children grow, socialize and develop both emotionally and physically. This program was 
carried out in 12 schools in the regencies of Jayawijaya and Lanny Jaya: (a) nine villages in 
Jayawijaya (Tulem, Maima, Assologaima, Wame, Air Garam, Honelama, Wesaput, Hepuba, 
Sinakma); and (b) three villages in Lanny Jaya (Makki, Indawa, and Tiom). 
 

 

 Process of Evaluation 
 
Methods. The evaluation process focused on the qualitative and quantitative data on the 
Papua Peace Education Program. A thorough study of the program documents was done to 
obtain a detailed picture of the program from the initial stages, the progress achieved after 
the program activities were implemented, obstacles faced, and the measures taken to 
overcome the obstacles.  
 
Primary data were obtained through field visits to all schools in this study. A survey was also 
conducted on students, teachers, principals, parents and school committee members, and 
community leaders. In-depth interviews with key informants provided a detailed perception of 
the advantages and disadvantages of the program and helped elicit practical 
recommendations regarding the program’s sustainability. Discussions with specific groups 
were also carried out to find dynamic data, as these were useful for data triangulation based 
on different group sources. 
 
Limitations. The lack of latest data on the number of students and teachers, language barriers, 
and respondents’ low understanding of peace building and child protection issues led to their 
tendency to give “yes” and “good” answers. This hindered this study’s researcher from 
gathering a detailed and comprehensive picture of the students’ learning conditions.   
 

 FINDINGS 
This research’s findings were based on the following criteria: relevance, effectiveness, 
efficiency, impact, and sustainability. More detailed findings are presented in a special chapter 
of this report. 
 

 Relevance: The strategic plan of Jayawijaya Regency’s Department of Education 

and Lanny Jaya Regency’s mission vision and educational goal have mild relevance to 

the Papua Peace Education Program’s goal. Direct correlation occurs on the 
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distribution of program activities, whereas the main goal and objectives of the 

program to enable the habituation character that produces behavioral changes was 

not strongly formed, because such as still many hazard words speak out by parents or 

adult to their children, student with student in the school, and some from teacher to 

students/children. The relevance of the program to the needs of target schools—which 

is to increase children’s ability to read, write, and count—is still low. On the other 

hand, the program’s relevance to the local culture and occurrence of conflict is very 

high, but it should be done within a longer time and planned well. 

 

 Effectiveness: 

 The concept of war is embedded in the culture of Papua. Communal conflicts 
may be inherited by different clans, the root of which is usually due to private matters.  
 
Based on a baseline study, the number of schools with reported communal conflicts 
have decreased from 10 to six. Often, neither the school, committees nor local 
community leaders could do anything when these communal conflicts occur. Schools 
shut down as a direct consequence. They wait until the situation abates. None of these 
schools had implemented school-based management (SBM) models consistently.  
 
The main obstacles lie in teachers’ absenteeism and parents’ low involvement in their 
children’s school affairs. While there are four schools (Anigou, Honelama, Maima, and 
Tiom) categorized as SBM schools, this author observed that three schools manifest 
the following characteristics of an SBM school: (a) at the organization level, its leader 
has  strong transformational leadership that can manage the school properly; (b) it 
develops a curriculum that fits the needs of local students; (c) there is capacity building 
for teachers and staff; and (d) there is a strong community involvement from the 
school’s committee. Those three schools are SD Advent Maima, SD Inpres Tiom, and SD 
YPPK Honelama. 
 Based on data on the Learning through Evaluation with Accountability and 

Planning mid-year program, 41 teachers had applied the Active Joyful Effective 

Learning (AJEL) method while 17 teachers were given the title master teachers, which 

means they have the capability to train about joyful learning to fellow educators. Main 

spirit of AJEL is how the teacher give their learning strategic to students in the happy 

situation then all students have motivation to explore their ability during the teaching 

learning process. However, some assistance is still needed in making sure that these 

teachers apply the AJEL consistently. 

 A curriculum with local content is not officially available. There are, however, 
some proof that a wide range of learning activities are beginning to use local resources 
and incorporate the local culture. The principal of SD Air Garam confirmed that the 
school is now designing and developing its curriculum materials with local content. 
 Generally, the school committee has been increasingly getting involved. Most 
target schools have a committee representative, although largely consisting of one 
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person only. This researcher’s discussion with teachers and parents revealed that some 
school committee member does not yet fully understand the essence of peace building 
and child protection, because they never came for the school meeting if there was 
announcement or invitation letter from the school. The committee’s involvement is 
only confined to showing support for the school’s infrastructure projects such as the 
construction of fences and classrooms, and renovation of sanitation facilities.  
 The LEAP Mid-Year report noted that 26 institutions and individuals had 
participated in peace building and child protection training activities. Toward this end, 
representatives of school committees, the Church Council of the Jayawijaya Regency, 
the Evangelical Christian Church in Central Mountains region, Hepuba Parish, and some 
community leaders are engaged in partnerships regarding programs or activities. Most 
community leaders show a good understanding of the culture and tradition of the 
Central Mountains people. Their commitment in the Papua Peace Education Program is 
very promising as they continue to be involved in working groups. 
 The government’s Law No. 21 /2001 on Special Autonomy and No. 23/2002 on 
the Child Protection both support the Papua Peace Education Program. The Papua 
Peace Education Program team and the regency are actively advocating for child-
friendly schools, an indicator of child-friendly cities as stipulated in the Regulation of 
the Minister of Women's Empowerment and Child Protection No. 12/2011 and the 
Child-Friendly School Development Policy issued on May 31, 2014. The program team 
is often present in most meetings and discussions with the regency government on the 
latter’s design framework, and implementation plans for child-friendly schools.  
 

Efficiency: The plan to restructure the program management during the second year of 
implementation is an excellent strategic decision because it guarantees the efficient 
use of human and material resources.  

 
 Impact: 

 All beneficiaries—students, teachers, parents, committee representatives—
confirmed that their learning ran smoothly ever since the implementation of the Papua 
Peace Education Program. Students were happy to have teachers who were present 
more often, rarely hit children, and had been applying different teaching methods. 
 Community leaders and adults became more aware of the protection of 
children's rights. In their regular sermons, Church leaders reminded parents to 
recognize and conform with children’s rights for better education, to reduce violence 
and excessive child labor, to have their children’s health regularly checked, and to 
spend more time with them. 
 The Papua Peace Education Program’s emphasis on peace building and child 

protection using the term Pakima Hani Hano (derived from the Dani Language), is a 

simple way of revitalizing culture at a practical level. This has contributed to the 

program’s positive impact, too. 
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 Sustainability:  

 Presidential Decree 65/2011 (on Accelerated Effort on Development in Papua 

and West Papua); and Special Government Regulation No. 3/2013 (on Basic Education 

Services for Remote Indigenous Community) ratify the rights and obligations of 

governments at the provincial and district/city levels to serve the community—which 

includes nongovernmental organizations, school foundations, and the business 

sector—to provide education services. The Papua Peace Education Program, which 

aims to integrate peace building and child protection in the curriculum of schools in 

rural and remote areas and therefore in local culture, sits right in the middle of the two 

policies. 

 The Papua Peace Education Program, along with previous Wahana Visi 

Indonesia (WVI) programs, successfully brought together religious leaders, cultural 

experts, Church leaders and practitioners who have the common goal of restoring 

education in Papua based on the local context. 

 More concrete curriculum models that address local issues are still needed. At 

present, most schools have little understanding on how, through their school’s 

curriculum, to address understanding about peace building in the simple situation like 

in the school and family relate how to respect each other. For instance, adults do not 

know how to carry out disciplinary actions properly without having to resort to 

violence.  

 

 

 LESSON LEARNED  

 The framework as stipulated in the Papua Peace Education Program document 

has a consistent and logical structure but is too ambitious in its targets and success 

indicators, given the program’s short life span. 

 The quality of the principals and teachers in most target schools is low. There 

are several reasons for this, including the government’s lack of control by the school 

principal as well as the lack of housing provisions for teachers onsite.  

 Most target schools lack basic infrastructure such as good sanitation facilities, 

libraries, and teaching aids.    

 There is minimal follow up after the completion of training sessions. Practical 

application of lessons learned after their training session are not consistent.  

 Most target schools are not familiar with the concepts behind Pakima Hani 

Hano, Papua Peace Education or Character Education. It is therefore difficult to gauge 

the stakeholders’ perception on programs’ success.  

 The difference in the Papua Peace Education Program’s implementation period 

between target schools in the Jayawijaya and in the Lanny Jaya Regencies had a great 

impact on their performance. For instance, the three schools in the Lanny Jaya 

Regency, which had a shorter implementation period, gained less benefit and 

achievements.  
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 RECOMMENDATION 

 Child-Friendly School Policy. As mandated by the Minister of Women 

Empowerment and Child Protection Regulation No. 11/2011 and the Child-Friendly 

School Policy issued on May 2014, the government should continue to commit, create 

concrete plans and apply the child-friendly school indicators even after the Peace 

Education Program’s end.    

 Policy Brief is a practical medium that allows those who advocate for peace and 

child protection to directly voice out their recommendations to local governments. 

 School supervisors’ stronger capabilities. By increasing school supervisors’ 

capacity to provide better technical support, the issue of absenteeism among 

principals and teachers may be resolved.   

 Improvement of school facilities and infrastructure. The provision of basic 

school infrastructure such as classrooms with enough tables and chairs, clean water, 

electricity, and toilet areas according standard ratio must be sustained. 

 Education and Character Formation. The value and character formation being 

promoted by the Papua Peace Education Program should be exemplified in students’ 

daily life. The education comes in various forms: example, classes on personal hygiene, 

art and crafts activities, storytelling about local and local value contextual values of 

Papua’s people. 

 Character Formation Month. The aim is to highlight certain values that 

students need to master by daily learning activities in school.  

 Regular Competitions for Student. Competitions motivate and ensure that the 

student take part in and complete their group activities regularly.  

 Workshop on Pakima Hani Hano Values. Workshops are venues where 

participants find direct and tangible examples of how to apply the values taught: how 

to discipline children without resorting to violence; how to handle classes by using 

one’s local language, symbols or famous local figures; and how to implement discipline 

with meaningful results.  All those activities will give understanding to all participants 

about teaching learning process or daily life style to respect each other. Alternative 

modes of training are storytelling, children-story writing, using attractive visual aids for 

character education workshops, etc.  

 Peer Teaching Program for AJEL master teacher. The key to success is in the 

practice of concepts. Master teachers on AJEL, if agreed by the target schools, can train 

other teachers on how to make simple lesson plans, design interesting class activities 

while integrating the local context into the school curriculum.  

 Practical Activities. The involvement of parents and communities can be 

enhanced by getting them to do what they know best: building fences, fixing students’ 

chairs and tables, renovating classrooms, etc.  
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 Knowledge Management. Large data gathered from The Papua Peace 

Education Program’s implementation need to be managed effectively and efficiently to 

ensure that beneficiaries can continuously access them. 
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An Assessment of the Papua Peace Education Program 
in Primary Schools in the Central Highlands, Papua 

 

 INTRODUCTION 

 

 The Region 

 
Blessed with abundant natural resources and fertile soil, the Papua’s Central Mountains play a 
role in the development of the Papua province in particular, and of Indonesia in general. As 
migrants from other parts of the country have flocked to the Central Mountains, the ratio 
between natives and not Papua people are now well balanced. Ironically, migrants have 
dominated the business and economic sectors as well as jobs in the area, while the native 
Papuans have become marginalized and lost their inherited lands to companies that need to 
expand their agribusinesses. The native Papuans have now become farm workers on what was 
once their ancestral land.  
 
The Jayawijaya Regency consists of 40 districts, 328 villages and four sub-districts with a total 
area of 13,925.31 sq km. It was developed by virtue of UU No. 12 1969, with Wamena as its 
capital. The regencies of Lanny Jaya, Tolikara, Central Mamberamo lies in its west; Yahukimo 
and Yalimo in the East; Nduga and Yahukimo in the South; and Central Mamberamo and 
Yalimo in the North. According to the Jayawijaya Statistics Agency (or BPS), the total 
population in the Jayawijaya Regency in the mid-2013 stood at 203,085, comprising of 99,512 
females and 103,573 males (Jayawijaya Statistic Agency, 2014).1 
 
Meanwhile, in the history, the Lanny Jaya Regency was part of Jayawijaya Regency, but 
starting in 2010 Lanny Jaya was out from Jayawijaya and become as a new regency, and have 
10 villages (i.e. Tiom, Pirime, Makki, Gamelia, Dimba, Tiomneri, Melagineri, Balingga, 
Kuyawage, and Poga). It covers a total area of about 2,248 sq km, with Tiom as its capital. It is 
bordered by Tolikara Regency in the north, Nduga Regency in the south, Jayawijaya Regency in 
the east and Puncak Jaya Regency in the west. According to the 2010 census, Lanny Jaya has a 
total population of 148,522 people (i.e. 79,691 males and 68,831 females).2   
 
In terms of security, Papua has experienced conflicts before its transition to democracy. 
Besides the conflict among Papuans, there is also the vertical conflict between the natives and 

                                                 
1 Jayawijaya dalam Angka, Jayawijaya Statistics Agency, 2014 
2 http://sp2010.bps.go.id/index.php/site/tabel?tid=337&wid=9400000000 updated. Accessed on  February 11, 
2016. 

http://sp2010.bps.go.id/index.php/site/tabel?tid=337&wid=9400000000
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the Indonesian government, as the demand for a referendum and freedom has caused many 
victims. The peace and security issue in Papua, including claims of human rights violations in 
several areas, has become problematic.  
 
The conflicts in Papua may have been the outcome of an unjust system brought by the 
unequal distribution of economic wealth under the New Order regime.  This inequality had 
institutionalized a structured impoverishment (Rathgeber 2006). As parts of Papua, Jayawijaya 
and Lanny Jaya Regencies are still prone to conflicts.  
 
The 2013 Indeks Pembangunan Manusia (IPM)—or the Human Development Indeks (HDI)3 —
in Papua stood at 66.25, ranking it last among provinces. Papua has the highest level of 
disparity among its regencies, as seen in Figure 1 (Central Statistical Agency 2015). Jayawijaya 
scored 57,55 while Lanny Jaya was at 51,07, which is similar to its neighbors Tolikara and Intan 
Jaya. Jayapura Regency scored at 77.12, which is above the Indonesian average of 73.81. In 
general, both regencies ranked below the average for Papua while Jayapura scored higher 
than Lanny Jaya Regency did.  
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

     

 

 

                                                 
3 The Human Development Index (HDI) measures the achievement of human development based on basic 
components of life quality through three dimensions, including health and longevity, knowledge, and decent life. 
The three dimensions have broad meanings linked to many factors. The index uses life expectancy at birth to 
measure the health dimension. It uses literacy rate and average time at schools to measure the knowledge 
dimension. To measure the decent life dimension, it uses the purchasing power of basic commodities based on 
average of per-capita expenditure as an approach to calculate the income, which represents the goal of 
development for decent life. 

Figure 1. HDI Papua. 
Province 
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 The Educational System 

The educational system in Papua’s Central Mountains was first set in the 1950s by individual 
missionaries or by groups backed by various churches. These missionaries learned the native 
languages and translated the Bible into these languages. Missionaries have been teaching 
basic education in several areas such as Piramida and Ninia up to this day. They established 
schools in Wamena and Sentani that became one of the best in Papua.  
 
The Dutch colonizers admitted their inability to educate the Central Mountains natives and 
instead agreed to fund the salaries of the teachers that the Church tapped for its educational 
system. Before the use of the Indonesian language became mandatory after 1962, the Dutch 
language was the medium of instruction. Later, the Biblical Church Education and School 
Foundation (YPPGI) was established to ensure that the system met the education standards 
(Farhadian 2005). 
 
In the 1980s, the Indonesian government took over the educational system as well as the 
healthcare system from the missionaries, allowing the Church to focus on its original role—to 
spread the teachings of the Bible (Farhadian 2005). Thus, the missionaries’ authority in Papua 
declined as they handed over their social role. Teachers became civil servants and the schools 
adopted the educational system implemented by the colonizers as the national curriculum. 
However, the government did not fully take over, as there were neither systematic 
mechanisms nor comprehensive partnerships among foundations that operated most of the 
schools in Papua.  
 

Anderson (2013) notes that the failure of the transition of the educational system became 
obvious in the Central Mountains since 2000, when there were mass killings against dozens of 
non-Papuan civil servants, triggering a mass exodus, mostly of medical and educational staff, 
from the area. The term “Papuanization” emerged and occurred in massive scale within the 
government. Here, the natives took the posts—rather, claimed the positions—within the 
government based largely on clan affiliations instead of competencies. This had a negative 
impact on the established regencies. Worse, the newly developed regencies suffered the 
worst as their education services collapsed.  
 

  

Based on the data from the Papua Provincial Education Department (2014), the quality of 
human resources in Jayawijaya and Lanny Jaya regencies remain low. While the Papuan 
children in Central Mountains do not speak Indonesian at home, they tend to learn Indonesian 
vocabularies based on daily adult conversations. The lack of fluency is understandable and 
schools would naturally tend to find immediate solutions to address the problem. However, in 
this case, the result was not ideal. When children first step into the classrooms, they are 
forced to speak Indonesian, traumatized in the process. They felt inferior to the migrant 
children who speak Indonesian fluently.  
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Low quality of teachers and educators. Most schools have higher absenteeism, which limits 
the quality of teaching.   

 
Table 2. Teacher and Student Ratio. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 
 
 
 
 
 
 
 
 
 
 
 

Figure 2. Average Teacher-Student Ratio. 

 
 
 
Based on Figure 2 and Table 2, one finds that those with the best teacher-to-student ratio are 
SD YPPGI Tobanapme, SD Inpres Indawa, SD YPPK Assologaima, SD YPPGI Tulem, and SD Inpres 
Wame. However, these are hounded by higher absenteeism rates among teacher, resulting in 
the poorest quality of learning and teaching. In-depth interviews with the parties showed the 
following as the main causes: 
 Schools are located within III or IV ring zone or remote areas, whereas teachers usually 
live in cities;  

School 
(SD = Sekolah Dasar = Elementary School) 

Teacher 
Number 

Student 
Number 

Ratio 

District Jayawijaya 

SD YPPGI Tulem 10 88 1:9 

SD Advent Maima 6 116 1:20 

SD Inpres Wame 7 73 1:11 

SD YPPK Assologaima 8 56 1:7 

SD Inpres Air Garam 10 214 1:22 

SD Inpres Wesaput 16 434 1:28 

SD YPPGI Anigou 16 395 1:25 

SD YPPK Honelama 18 354 1:20 

SD YPPK Hepuba 9 210 1:24 

District Lanny Jaya 

SD YPPGI Tobanapme 12 40 1:4 

SD Inpres Indawa 9 29 1:4 

SD Inpres Tiom 17 434 1:26 
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 Unavailability of a teachers’ housing complex in remote areas;  
 Weak monitoring system by the school supervisor from the local education 
department. 
  
Low quality of learning.  Discussions with the Head of Jayawijaya Department of Education in 
Wamena, and the Head of Lanny Jaya Department of Education in Tiom, and field findings 
clearly indicated that the teaching and learning process in schools are monotonous. Teachers’ 
lack of pedagogic mastery, combined with poor educational materials, forced them to turn to 
the conventional sit-listen-and-write method. 
 
The implementation of the 2013 curriculum had exacerbated the situation, although the local 
administration later re-implementing the Education Unit-Level Curriculum (KTSP). Basic 
curriculum concepts need to be improved based on local context, and the implementation of 
the 2013 curriculum or KTSP is yet to see some success. 
 
Inadequate facilities and school infrastructure. Most of the target school in this study have 
sufficient chairs and tables for students. However, other facilities such as libraries, sanitation 
facilities, and canteens were unavailable.  
 
Thus, the unmet minimum education standards constrained the Papua Peace Education 
Program from achieving its indicator targets. Midway through this research, schools were still 
struggling to achieve the targets on peace building and child protection in their bid to improve 
the implementation of the school-based management program. 
 
Principals and teachers’ capacity development. The Papua Peace Education Program 
developed their teachers’ capacity and professionalism largely through workshops. Based on 
interviews with the head of local Education Department in both Jayawijaya and Lanny Jaya, 
workshops were more on the conceptual level rather than practical.  
 
The local Education Department in both Jayawijaya and Lanny Jaya districts lack mastery of 
workshop programs and training materials. Discussions with the head of the local Education 
Department and head of the division on primary schools, along with nine school principals in 
Jayawijaya, revealed that there was some confusion over the workshop themes. The school-
based management (SBM) and Active Joyful Effective Learning (AJEL) concepts on learning and 
teaching were new to most education teams. Lack of mastery, coupled with poor school 
conditions, had caused the quality of the implementation to be less than ideal.  
 
Weak mentoring mechanism. Several workshops given to the principals, teachers, or school 
committees were done on a conceptual level rather than highlighted practical 
implementations. Most principals were unable to show School Work Plans and School Budget 
and Work Plans as proofs of good governance. Teachers also failed to show proofs of Lesson 
Plans when requested. This researcher surmised that the absence of an intensive mentoring 
mechanism on teachers after their workshops was the reason teachers tended to forget the 
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lessons from these workshops. Neither were the teacher-participants required to hit and 
sustain a target on practical application of learnings from the workshops.  
 

 Papua Peace Education Program 

The Papua Peace Education Program is a Christian value initiated by WVI, an organization 
active in humanitarian assistance, including emergency response (war, conflict, and disaster 
mitigations), advocacy, and social development. Wahana Visi Indonesia aims to bring change 
and sustainable life to children, families and communities living in poverty. It is dedicated 
toward cooperating with communities in need of assistance, serving all regardless of religion, 
race, ethnic group, and gender.  
 

Conflict has long been part of Papuans’ history and is one of the main reasons for the poor 
quality of life, especially in education and health.  
 
The main aim of the Papua Peace Education is to have “ [A] society that is capable of providing 
a safe and peaceful environment for girls’ and boys’ development.” This extends to family, 
social and school environments where children grow, socialize and develop emotionally and 
physically. This program covers 12 schools in two regencies, Jayawijaya and Lanny Jaya: 
 

- Nine villages in Jayawijaya (Tulem, Maima, Assologaima, Wame, Air Garam, 
Honelama, Wesaput, Hepuba, Sinakma) 

- Three villages in Lanny Jaya (Makki, Indawa, and Tiom) 
 
Based on secondary data for academic year 2014-2015, there are 2,353 students (1,197 male 
and 1,156 female) from 12 primary schools in 12 villages involved in the Papua Peace 
Education Program. In addition, there are about 12 principals and 138 teachers (82 male and 
56 female).  
 
 
Program Identity. Brand is a tool to manage external perceptions toward a program or 
organization and to expand the long-term social impact of a program. A brand with strong 
image is able to create credibility and act as catalyst (Kylander and Stone 2012). 

 
 
Most stakeholders are unfamiliar with the terms Papua Peace Education and Pakima Hani 
Hano. Papua Peace Education is an identity that embeds values, purpose, and target, but the 
term “peace” in its name is feared to be negatively correlated with the culture of conflict 
among those in the Central Mountains. Thus, the term Papua Peace Education was changed to 
Pakima Hani Hano, which is taken from the Dani tribe’s mother tongue and means “alliance is 
good and graceful”. During the interviews with several respondents, this paper’s researcher 
noted that most did not understand the meaning of Papua Peace Education nor Pakima Hani 
Hano. Such could be an indication of the target communities’ lack of understand and 
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appreciation of both the Pakima Hani Hano and Papua Peace Education values, which in turn 
could have been a reason the program’s reach was not as widespread as expected. 
 
 
Conditional differences between schools in Jayawijaya and Lanny Jaya regencies. The 
research on the Papua Peace Education Program is carried out in 12 primary schools: Nine in 
Jayawijaya Regency and three in Lanny Jaya Regency.  
 
 Preparedness of the Education Agency. Jayawijaya is the original regional host from 

where new regions—including Lanny Jaya—arose. Generally, Jayawijaya’s strategic 
planning and education program management is better than Lanny Jaya Regency’s.  

 
Since the Education Department is the local institute responsible for implementing the 
education process, it has a great role in improving a regent’s quality of education. In 
separate interviews done for this study, the Jayawijaya Education Agency’s 
representative was able to present the regent’s program as well as implementation 
plans, while that of the Education Agency in Lanny Jaya had admitted that their work 
plan was still under discussion. The only consolation though is that both agency heads 
were committed to improve the state of education in their regencies. 

 
 Condition of conflicts. When this study’s researcher first visited three schools in Lanny 

Jaya Regency, two of the schools—SD Inpres Indawa and SD YPPGI Tobanapme—were 
located near a military headquarter. According to interviews with principals and local 
leaders, the potential for vertical conflict between military forces and residents was high 
in Lanny Jaya, especially in Makki and Indawa Districts. There were no learning activities 
being conducted at the time of the visit.  

 
The Papua Peace Education Program aims to achieve peace in schools and inculcate child 
protection values—both of which can help make the SBM strategy possible. Most target 
schools have yet to hit the minimum national education requirements: mainly, the 
teachers and educators’ standards, learning process standards, and the facility and 
infrastructure standards.4 
 
The Papua Peace Education Program was designed to involve stakeholders such as schools, 
parents, residents, the Education Agency, and authorities at the village to regional levels. 
The strategy uses the communal approach as a medium for finding solutions against local 
social problems that are believed to be related to the values and principles of Papuans. It 
relies on the support of organizations and religious organizations for the success of its 
aims, which are:  

                                                 
4 There are eight national education standards set by the government, namely: Standard competence of 
graduates, content standards, standardized education process, teachers standards, standard facilities and 
infrastructure, management standards, standards of education funding, and education assessment standards 
(Quoted from http://bsnp-indonesia.org/id/?page_id=61). 
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 Mainstreaming of the concepts of peace building and child protection in primary 
schools. Law No. 20/2003, which pertains to the National Education System, mandates that 
Indonesians between 7-15 years old are obliged to enroll in a nine-year basic education. To be 
able to give students quality primary schooling, a school’s curriculum should integrate values 
and local teachings/principles into their daily experiences. Teachers must wholly understand 
that every student is unique and should be given opportunities and room to get the best 
education without losing his/her identity. Likewise, students must be taught how to express 
themselves properly and work for conflict resolution in their daily lives. 
 
 Social empowerment to support peace and child protection. The main goal is to raise 

local leaders’ awareness on the importance of a safe and peaceful environment for a 
child’s development. The strategy to resolve conflicts using traditional and cultural 
approaches should be redefined by revisiting the social values and principles in Papua’s 
Central Mountains. Students as potential agents of change should be reintroduced to the 
traditional and cultural values through study group sessions after school. 

 
 Improvement of government policy to foster peace and child protection. The Papua 

Peace Education Program’s communal approach is hoped to improve the local 
government’s capacity and commitment to support and promote peace and child 
protection through regional laws. The formation of a task force that consists of customary 
and religious organizations, regional administration, and the public is one of the strategies 
that will make the program a truly educational model for the Central Mountains’ residents 
in the future.  

 
 OBJECTIVE AND SCOPE OF THE RESEARCH 
 

 Objective of the Research 

 
The research on the Papua Peace Education Program is carried out in 12 primary schools: Nine 
in Jayawijaya Regency and three in Lanny Jaya Regency.  
 
This research aims to study how a society can provide a safe and peaceful environment for the 
development of primary-school children, especially during the implementation of SDM in  
Jayawijaya and Lanny Jaya, Papua, Indonesia.  
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 Scope of the Research 

 
 Criteria and Focus of the Research 

 
There are three reasons this research is significant: 
 
 Peace building and child protection in primary schools. This study aims to examine how 

to create a school curriculum that can integrate local values and principles into the daily 
learning process. 

 Social empowerment to develop peace building and child protection.  Local leaders 
should be aware of the importance of a safe and peaceful environment for each child’s 
development. 

 Improvement of government policy on peace and child protection. This study’s result is 
expected to improve the capacity and commitment of local governments toward 
supporting and promoting peace and child protection through regional laws. 

 
To attain the significance of this study’s results, this research focuses on the following:  
 To look into the effectiveness of the Papua Peace Education Program in elementary 

schools;  
 To obtain the best way to implement the Papua Peace Education Program and to provide 

recommendations regarding the development of SBM; 
 To measure the sustainability and identify means for improvement in the future. 
 
To further deep-dive into the above areas of focus, this research looks into their (1) relevance; 
(2) efficiency; (3) effectiveness; (4) impact; and (5) sustainability. 
 
 Relevance. To what extent do the Papua Peace Education’s purpose and goal correlate 

with the impact on beneficiaries and stakeholders, particularly in the implementation of 
SBM in the elementary school?  

 
Two sub-questions are:  

   To what extent is the program’s purpose valid within the local (Papuan) context?  
   Do the activities under the Papua Peace Education Program apply an interdisciplinary 

approach (gender equality for girls and boys to get better education, Christian 
commitment, environment and child protection advocacy)? How does it work? 

 
 Efficiency. Qualitative and quantitative evaluation criteria are used to measure the Papua 

Peace Education Program’s achievement. Two related questions to ask are: 
 To what extent were resources used as a means to achieve the goal of the Papua Peace 

Education?  
 Does the implementation of the Papua Peace Education use local resources? Are there 

any cooperation between the government and local customary organizations such 
as school committee, especially teachers and school communities?  
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 Effectiveness. To measure whether all success indicators have been achieved, especially 

with regard the implementation of SBM, the following questions should be considered:  
 To what extent has the purpose of the Papua Peace Education been achieved? 
 What is the main factor behind the success of the Papua Peace Education? On the 

contrary, what has mainly hindered the achievement of the Papua Peace Education 
Program?  

 
 Impact. Impact relates to negative and positive changes, both directly and indirectly, 

intentionally or unintentionally, as an outcome of the Papua Peace Education Program. A 
few questions to ask are: 

 Have the children in the target location received the benefits?  
 What factors and contexts (internal and external) influence the success or failure of 

activities?  
 Are there any changes in beneficiaries’ behavior, values, and knowledge?  
 Is there any real evidence of success in the Papua Peace Education Program?  

 
 Sustainability. This evaluation criterion pertains to whether or not the activities of the 

Papua Peace Education Program will continue even after the project’s end, especially with 
regard the implementation of SBM. Some related questions are:  

 How is the condition of Papua Peace Education’s sustainability indicator?  
 How many religious, traditional and social organizations can be tapped to ensure that 

changes occur within the society?  
 Can partnerships forged during the Papua Peace Education’s implementation be 

managed for sustainable change?   
 Is there any activity that can be continued through collaboration? 
 

 Methodology 

 
 Operational Frame of the Research  

 
This study aims to obtain quantitative and qualitative data on every indicator in the 
operational framework of the Papua Peace Education Program as shown in the Table 3.   
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Table 3. Operational Framework of the Research. 
 

No. 
Research 

Objectives 
Criteria 

Question 
Relevance  Indicator 

1. Include the 
values of 
peace building 
and child 
protection in 
basic 
education. 

 School-based 
management is 
strengthened to 
mainstream the 
concepts of 
peace building 
and child 
protection. 
 
 
 
 

 Peace building and 
child protection 
are integrated in 
the AJEL method. 
 
 
 
 
 
 
 

 Empowered 
community to 
support peace 
building and child 
protection in 
education. 

 Primary school that 
implements SBM. 

 Functional teachers’ 
working group. 

 Contextual 
Curriculum.       

 
 

 Teachers who 
practice AJEL 
method also  
integrate peace 
building and child 
protection 

concepts. 
 Teachers are able to 

teach AJEL to other 

teachers. 
 Contextual modules.    

 
 

 Functional school 

committee. 
 School committee 

member aware 
about PB and CP                                            

 Principal and Teacher 
 What is the model-school 

strategy for community 
participation? In which 
form can it be applied? 

 What is your opinion on 
trainings and workshops 
conducted under the 
Papua Peace Education 
Program on SBM and other 
relevant activities? 

 How is the implementation of 
teachers’ working group? 
Is it effective? What is the 
challenge? 

 What is the benefit of applying 
SBM in your school? 

 What is the role of supervisors 
in your school? Do they 
report to work on a regular 
basis? 

 
 Parent 
 Do you see changes in your 

children’s behavioral 
pattern? 

 How is the quality of 
learning in your children’s 
school? How is the 
responsibility of the 
teachers? 

 What kind of support do 
you give to your children’s 
school? 

 Are there any school 
committees in your 
children’s school? How 
effective is their role in 
improving the quality of 
learning? 

 
 Student 

 Do you see any 
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changes in your parents’ 
behavior pattern? 

 How about your teachers’ 
teaching method? Do you 
see changes? 

 Are you involved in any 
student group in your 
school? How do you feel 
about it? 

 
 Public Figure 

 Do you have programs 
or activities on peace 
building and child 
protection? 

 Do you see any changes in 
schools as a direct impact 
of the Papua Peace 
Education? 

 What is your practical 
suggestion to improve and 
support character-building 
education based on local 
contexts? 
 Is there any 
government regulation to 
address peace building and 
child protection issues? 
What kind of support does 
the local government give 
to improve the capacity of 
teachers in schools? Is 
there any regular 
evaluation process? 
 

2. Civil society is 
empowered to 
build a culture 
of peace and 
protection of 
children. 

 Increased 
awareness of 
community- and 
faith-based 
organizations’ 
leaders on peace 
building and child 
protection. 
 
 

 Strengthened 
students groups 

 Community- and 
faith-based 
organizations’ 
leaders 
understand the 
concepts behind 
peace building 
and child 
protection.   
 
 
 Students 

 What is a safe and 
peaceful environment for 
children? 

 What is your opinion on 
communal and political 
conflict and the value of 
culture and tradition in 
relation to child growth? 

 Do you still use violence to 
educate children or 
students? 

 What is the role and effect of 
the Papua Peace Education 



22 
 

that support  
peace building and 
child protection. 

groups with 
peace building 
and child 
protection 
programs 

Program’s character 
formation efforts based on 
local context values? 

 

3. Government 
policies must  
push for peace 
building and 
child 
protection. 

 Increased 
awareness and 
capacity of local 
government on 
peace building and 
child protection. 
 

 Enhanced 
partnership to 
implement an 
education model 
that pushes peace 
building and child 
protection into 
the mainstream. 

 
 

 Lessons learned 
and best practices 
of model-schools 
are promoted or  
scaled up. 

 School 
supervisor who 
understands 
peace building 
and child 
protection. 
 
 

 
 

 Partners agree on 
school model. 

 Partners are 
actively involved 
in working 
groups. 
 
 
 
 
 Available 
documentation 
on lessons 
learned and best 
practices. 

 How far is the local 
government committed to 
support the sustainability 
of the Papua Peace 
Education Program? 

 How ready is the Papua 
Peace Education Program 
to be replicated, 
considering its emphasis 
on traditional and culture 
value? 

 Is there any policy 
mechanism to support the 
transition and 
sustainability of the Papua 
Peace Education Program 
in each school? 

 Is it possible to integrate 
peace building and child 
protection into 
government agenda? 

 
 

 Variables 
 

Variables that will be assessed: 
 

 Parent 
 Social-economy and demography, including household characteristics, in nine 

villages in Jayawijaya Regency and three villages in Lanny Jaya Regency: age, sex, 
number of children at home, education, and occupation; 

 Parent’s knowledge, attitude, and behavior toward safe environment for children; 
 Parent’s aspiration and perception toward child education.  
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 School  
 School profile regarding the quality of education: number of students that meet 

school competency standards, number of certified teachers, number of teacher 
task groups;  

 School-based management’s implementation, including success factors for the 
SBM implementation and students’ performance;  

 Capability of principals, teachers, and school committees to lead and develop 
programs suitable for local residents;  

 Performance of teachers during teaching and studying process in classrooms;  
 Students’ experience with maltreatment and violence from the environment, 

including parents, teachers, and friends.  
 School programs, local curriculum and modules to support the implementation of 

peace and child protection education.  
 

 Community and government  
 Aspiration and perception of the community on quality of education and efforts to 

mainstream peace building and child protection;  
 Community’s development programs and Initiatives that mainstream peace 

building and child protection; 
 Partnership programs between the community and government; 
 Existing regional government policy and regulation to support the implementation 

of peace building and child protection; 
 Violence rates in Jayawijaya and Lanny Jaya. 

 
 Sample Target Respondents 

  
For the qualitative data, the number of target respondents is as follows:  

 Students 

Simple random sampling method was used with the assumption that the number of 
students at all target schools is 3,600. From the total population, the magnitude is 
determined at 10 percent (or 360 students). Purposive sampling was used to determine 
the target sample of fourth to sixth grade students. Samples from each schools were 
taken in proportion to the number of enrolled students. Details are in Figure 4.  
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Figure 3. Student-Respondent Distribution.  
 
 

 Parents 

Parents or adults who live together with a child were selected randomly. Children must 
be enrolled as fourth to sixth grade students in 12 primary schools in 12 villages selected 
via purposive sampling method. The random sampling of parents chosen to respond to 
the questionnaire was in parallel to the sampling of students. Table 4 shows parents and 
students’ distribution in each village. 

 
Table 4. Parent-respondents’ Distribution 

No. Primary schools Students Parents 

Jayawijaya Regency 

  L P Total L P Total 

1 SD Inpres Wame 11 9 21 13 8 21 

2 SD YPPK Assologaima 3 5 8 6 2 8 

3 SD YPPK Honelama 19 28 47 14 29 43 

4 SD Inpres Wesaput 24 35 59 15 29 44 

5 SD YPPGI Anigou 39 40 79 40 31 71 

6 SD YPPGI Tulem 6 5 11 10 1 11 

7 SD Inpres Air Garam 18 26 44 32 11 43 

8 SD YPPK Hepuba 10 10 20 11 9 20 

9 SD Advent Maima 9 14 23 7 15 22 

Total 312  283 

Lanny Jaya Regency 

10 SD YPPGI Tobanapme 8 10 18 10 13 23 

11 SD Inpres Indawa 7 4 11 6 1 7 

12 SD Inpres Tiom 18 13 21 13 15 18 

Total 50  48 

 
 Principals, teachers, and school committees 

No sampling method was used to determine the principals and teachers who will 
participate in the survey. There were 12 principals and 79 teachers for the first to sixth 
grade from 12 schools in 12 villages. The school committees were also involved in the 
survey, but there was no randomization in the selection of respondents. 
 
Based on the information above, the sampling framework is summarized in Table 5. 

Table 5. Sampling Framework 

Respondent 
Total 

Population 
(N) 

Sample Sampling Method 

Students 2353 362 Simple random sampling : 
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10% x 2353 = 253 

Parents* 2353 331 
Simple random sampling: 

10% x 2353 = 235 

School Principals and 
Teachers 

138 91 
Non Probability – 

Purposive sampling 
91/138 x 100% = 67% 

 *Assumed that total population between student and Parent-Respondents is equal.  

Based on Table 5, one can conclude that the parents and students in the sample met the 
principle of adequacy and representativeness at 10 percent of the total population and 5 
percent deviation standard. The principals and teachers represented 67 percent of the 
total population. 

 
 Interview and discussion  

The qualitative research used round table discussions (RTD), focus group discussions 
(FGD) and key informant/in-depth interviews. Through purposive sampling, the 
respondents were selected by considering the performance data vis-à-vis the final 
evaluation’s purpose. School/village representatives, both near and far from the cities, 
were also considered as respondents. The accessibility to various quality of life factors 
was used to identify the location of cities/outskirt areas. The Papua Peace Education 
Program team was consulted in determining the target sample for RTD and in-depth 
interviews.  

 
The FGD was conducted for three participant categories: the parents group and school 
committees; teachers and principal groups; and students. Students from the fourth to 
sixth grade were selected with the assumption that they could understand the survey 
questions and express their opinion better than those in the lower grades (i.e. first grade 
to third grade students). The research team conducted a total of 36 FGD events across 
12 villages.  
 
Round table discussions and in-depth interviews had representatives from social and 
religious institutions as participants and were meant to solicit information on SBM and 
programs that emphasize peace building and child protection. These participants could 
be regional government representatives, religious leaders, local leaders, women figures, 
school principals, school foundation officials, and local culture experts. One of the RTD 
conducted by the Papua Peace Education team aimed to explain the said program’s 
activities and achievements vis-a-vis the work reference.  

 

 Data Gathering and Analysis  
 

 Enumerator/data collector 
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Eighteen enumerator/data collectors were recruited to conduct surveys to a group of 
eight females and 10 males. Some of these enumerators were WVI auxiliary teachers. 
Most were non-Papuans, but two were Papuans fluent in the local language. All 
underwent a one-day training on the questionnaire’s content and on how to approach 
respondents.  

 
 Data gathering 

 
Surveys, RTDs, in-depth interviews, and FGDs were conducted from April to August 
2016. The RTD had 16 participants.  The in-depth interview was conducted with 15 
resource persons from religious organizations, government, schools, traditional leaders, 
women groups, and school foundations. The FGD had 109 participants.  

 

 Current data analysis 

Qualitative data from the RTD, FGD, and in-depth interviews were then collated, 
categorized and interpreted. Data triangulation was implemented during the analysis 
stage by comparing the findings from different FGD and in-depth interview groups.   

 
 Limitations  
 

The following are some of the limitations during the data gathering phase: 
 Distance between two villages, Assologaima and Wame, was difficult. Due to time 

constraints, the research team was forced to finish its data gathering work before 
dusk.  

 While heading to Air Garam village, the access road was cut off due to a recent 
landslide.   

 In several villages far from Wamena, most children did not speak Indonesian fluently. 
An interpreter was required for certain activities.   

 Statistics on the number of students varied, which then affected the sample’s 
magnitude, especially on the fifth-  and sixth-grade respondents.  

 The absence of principals and teachers in certain locations limited the researcher’s 
ability to obtain data and information on schools’ current conditions.  

 The poor conceptual and practical knowledge of most respondents regarding the 
teaching and learning process on peace building and child protection issues as well 
as their propensity to give “Yes” and “Good” replies may potentially skew the 
replies and therefore affect the quality of the data, both qualitative and 
quantitative.  

 
 
 

 FINDINGS  
 
 Characteristics of Respondents  
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 By Demography  
Respondents in this research were grouped into three: by characteristic of student-
respondents, characteristic of parent-respondent, and characteristic of teacher-respondents. 
Each grouping was analyzed based on sex, age, occupation, and education.  

 Student-Respondents 
In Table 6, student-respondents were divided by gender. Here, the males outnumbered 
the females.   

 Table 6. Student-Respondents’ Characteristics Based On Gender. 

Regencies Male Female % Male % Female 

Jayawijaya 160 151 51.4 48.6 

Lanny Jaya 34 26 56.7 43.3 

Total 194 177 54 46 

 
Table 7 shows the number of respondents from fourth, fifth and sixth grades.  

Table 7. Student-

Respondents Characteristics Based On Grade. 

 

 

The number of sixth-grade respondents in each regency is greater than that of the 
fifth-grade students. This was because the sixth grade students will have a National 
Exam and all teachers have big responsibility to prepare their students ready to follow 
the national exam. 

 
 Parent-Respondents 

Parent-respondents were categorized by age, occupation, and education. “Age” had 
eight categories:  10-20 years old, 21-30 years old, 31-40 years old, 41-50 years old, 51-
60 years old, 61-70 years old, 71-80 years old, and 81-90 years old. This study used 10-
20 years old as the lower limit as it assumed that some respondents were married at 
an early age. Besides, several students were represented by their older 
brothers/sisters. Table 8 shows the number of respondents by age.    

 

Regencies Figures Percentage 

Grade 4 Grade 5 Grade 6 Grade 4 Grade 5 Grade 6 

Jayawijaya 113 91 106 36% 29% 34% 

Lanny Jaya 18 14 26 31% 24% 45% 

Total 131 105 132    
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Table 8. Parent-Respondents Characteristics Based On Age. 

Age  Jayawijaya Lanny Jaya Total 

10-20  n 34 3 37 

 % 15.2 7.0 13.9 

21-30 n 58 17 75 

 % 26.0 39.5 28.2 

31-40  n 83 11 94 

 % 37.2 25.6 35.3 

41-50  n 32 8 40 

 % 14.3 18.6 15.0 

51-60  n 14 2 16 

 % 6.3 4.7 6.0 

61-70  n 0 2 2 

 % 0.0 4.7 0.8 

71-80  n 1 0 1 

 % 0.4 0.0 0.4 

81-90  n 1 0 1 

 % 0.4 0.0 0.4 

Total n 223 43 266.0 

 % 100.0 100.0 100.0 

 

 
The table shows that Jayawijaya Regency has the most number of respondents (37.2%) 
with ages from 31 to 40 years old. In Lanny Jaya Regency, most respondents are from 
21 to 30 years old (39.5%). The lowest percentage (0.4%) belongs to those from 71 to 
80 years old, and 81 to 90 years old.  
 
After the samples from both regencies were consolidated, one finds that the highest 
percentage belongs to those aged 31-40 years old (35.3%). Data also show that parents 
in Lanny Jaya Regency married early compared to those in Jayawijaya.  
 

Occupation as a characteristic in this study had seven categories: namely, civil servant, 
private employee, merchant, farmer, labor, unemployed, and others.  
 

 
Table 9. Parent-Respondents’ Characteristics Based on Occupation. 

 

Occupation  Jayawijaya Lanny Jaya Total 

Civil servant n  31 8 39 

 %  11.4 13.8 11.8 

Private employee n  7 1 8 
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 %  2.6 1.7 2.4 

Merchant n  22 4 26 

 %  8.1 6.9 7.9 

Farmer n  147 29 176 

 %  54.0 50.0 53.3 

Labor n  0 0 0 

 %  0 0 0 

Unemployed n  15 3 18 

 %  5.5 5.2 5.5 

Others n  50 13 63 

 %  18.4 22.4 19.1 

Total n  272 58 330 

 %  100 100 100 

 
 
Table 9 shows that most respondents in Jayawijaya Regency (54%) are farmers. In 
Lanny Jaya Regency, most are also farmers (50%).  
 
The education characteristic had 10 categories: namely, never attended school, 
primary school dropout, primary school graduate, junior high school dropout, junior 
high school graduate, vocational or high school dropout, vocational or high school 
graduate, diploma, bachelor, and others.  
  
 

Table 10. Parent-Respondents Characteristics Based On Education. 
 

Education Jayawijaya Regency Lanny Jaya Regency Total 

Not attending school N 59 19 78 

 % 21.1 32.8 23.1 

not N 34 6 40 

graduating primary school % 12.2 10.3 11.9 

Primary school graduate N 31 5 36 

 % 11.1 8.6 10.7 

not N 7 2 9 

Graduating junior high school % 2.5 3.4 2.7 

Junior high school  N 34 4 38 

 % 12.2 6.9 11.3 

not N 10 0 10 

Graduating high school % 3.6 0.0 3.0 

High school N 61 14 75 

 % 21.9 24.1 22.3 



30 
 

Diploma N 6 0 6 

 % 2.2 0.0 1.8 

Bachelor’s degree N 16 4 20 

 % 5.7 6.9 5.9 

Others N 21 4 25 

 % 7.5 6.9 7.4 

Total N 279 58 337 

 % 100 100 100 

 
Table 10 shows that most parents in Jayawijaya Regency have graduated from high 
schools (21.9%), while those who have graduated with a diploma degree had the 
lowest percentage (2.1%). In Lanny Jaya Regency, most parents never attended school 
(32.8%).  
 

 Teacher-Respondents 
Teacher-Respondents were categorized by gender, education, and age.  
 
 

Table 11. Teacher-Respondents Characteristics Based On Gender. 
 

Sex M F M F 

Jayawijaya 32 29 52% 48% 

Lanny Jaya 8 9 47% 53% 

Total 40 38 49.5% 50.5% 

 

Table 11 shows that Jayawijaya Regency has more male teachers compared to female 
teachers by 4 percentage points. On the other hand, Lanny Jaya has a higher 
percentage of female educators than male teachers—a difference of 6 percentage 
points.  
 
The education characteristic was divided into six categories: never attended school, 
high school graduate, primary school training graduate, diploma, bachelor, and others: 
 

 
Table 12. Teacher Respondents Characteristics Based On Education. 

Education Jayawijaya Lanny Jaya Jayawijaya Lanny Jaya 

Not attending 

schools 

3 0 5% 0% 

High school 0 0 0% 0% 

primary school 

training graduate 

15 1 27% 8% 

Diploma degree 14 2 25% 15% 
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Bachelor’s degree 4 2 7% 15% 

Others 19 8 35% 62% 

Total 55 13 100% 100% 

    

Table 12 shows that most teachers in Jayawijaya either have graduated from a primary 
school training institution (27%) or have a diploma degree (25%). There are also 
teachers who have never attended any formal schooling (5%). Most teachers in Lanny 
Jaya have either graduated with a bachelor’s degree (15%) or have a diploma degree 
(15%).  
 
Data indicate that teachers in Lanny Jaya reached a higher educational level than their 
counterparts in Jayawijaya. 
 
Teacher-respondents were also categorized under five age groupings: 10-20 years old, 
21-30 years old, 31-40 years old, 41-50 years old, and 51-60 years old (Table 13). 
 

Table 13. Teacher-Respondents Characteristics Based On Age. 
 

Age Jayawijaya Lanny Jaya Jayawijaya Lanny Jaya 

10-20  1 0 2% 0% 

21-30  15 8 25% 50% 

31-40  15 6 25% 37.5% 

41-50  21 2 35% 12.5% 

51-60 8 0 13% 0% 

Total 60 16 100% 100% 

 
Thirty-five percent of teachers in Jayawijaya Regency are from 41-50 years old. 
Meanwhile, the lowest percentage of teachers is among those from 10-20 years old 
(2%). Meanwhile, in Lanny Jaya Regency, most of the teachers are from 21-30 years old 
(50%).  
 
Taken as a whole, the two regencies have 50 percent within the ages 21-30 years old. 
Note that this is partly because the group includes honorary teachers.  These honorary 
teachers are fresh graduates who hired directly by the local education department. 

 
 
 By Area of Intervention 

 
The Jayawijaya and Lanny Jaya regencies are considered underdeveloped regions when 
compared with the other provinces in the country5. Their classification is based on several 

                                                 
5 Ministry of Underdeveloped Regions’ Regulation No. 001/KEP/M-PDT/I/2005 on Underdeveloped Regions 
National Development Strategy. 
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factors: (1) rough geographic landscape; (2) relatively poor human resources; (3) limited 
facilities and infrastructure; and (4) prone to conflicts and natural disasters. These criteria 
specifically supported by Perdasus 2012.  
Criteria for a location to be classified as a Remote Indigenous Community are: 
 Limited access to basic social services; 
 Isolated, homogeny only Papua People (native) and dependent on available natural 
resources;  
 Marginalized from villages and cities; and/or 
 Living along borders or coastal areas, and in remote islands.6 
 

To make the division of work easier, the program team classified areas according to the spatial 

concept of Jayawijaya and Lanny Jaya regencies. Target schools are divided by ring zone, with 

Ring I as the most accessible area while Ring IV is the least accessible. 

 
Table 14. Target Schools by Ring Zone. 

Schools Ring Zone 

Jayawijaya Regency 

SD YPPK Honelama  I 

SD YPPK Hepuba I 

SD YPPGI Anigou II 

SD Inpres Wesaput II 

SD Inpres Air Garam III 

SD Advent Maima III 

SD Inpres Wame IV 

SD YPPK Assologaima IV 

SD YPPGI Tulem IV 

Lanny Jaya Regency 

SD Inpres Tiom IV 

SD Inpres Indawa IV 

SD YPPGI Tobanapme IV 

 

According to Table 14, six target schools are located in Ring IV (areas with low access to 

transportation and information). The rest are located within Rings I to III. This researcher thus 

concluded that the research of the Papua Peace Education Program involved the most 

marginalized groups7 with difficult demographic and geographic conditions.  

                                                 
6 Presidential decree No.186/2014 on Remote Indigenous Community Social Empowerment. Accessed from 
http://peraturan.go.id/inc/view/11e4a52193cba9aeb16f313330373135.html, February 16, 2016. 
7 Marginalization in education is a form of acute and persistent disadvantage rooted in underlying social 
inequalities. It represents a stark example of ‘clearly remediable injustice. Some indicators of marginalization 
against certain groups: (1) Education poverty defined as the share of the population aged 17-22 with less than 
four  years in school; and (2) National disparities in school attendance and years of education associated with 

http://peraturan.go.id/inc/view/11e4a52193cba9aeb16f313330373135.html
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 Relevance 
 

The Papua Peace Education aims to address peace building and child protection issues using 
the educational system as the channel. The research process focuses on the programs and 
plans of the respective Education Agency of Jayawijaya and Lanny Jaya. Where possible, the 
study should align with Indonesia’s national education program without ignoring the locals’ 
needs, especially those of the natives in the Central Mountains.  

The Papua Peace Education Program is indirectly related to the Jayawijaya Education Agency 
Strategic Plan (Renstra) 2013-2018 and to the vision and mission of Lanny Jaya Regency. The 
Jayawijaya Education Agency’s vision is to implement an “education service that is distributed 
evenly to develop competencies and culture.” 8  

The relationship between the purpose and strategic plan implemented by the government vis-
a-vis that of the Papua Peace Education Program are as follows:  

 To improve quality and quantity of educational infrastructure and facilities. The 
strategy here is to procure educational toys and textbooks (Mathematics, Science, Indonesian 
Language, and Social Science) for primary school students. 

 
Some activities that aim to develop local wisdom-based educational media have 
resulted in the adoption of simple classroom teaching aids: car toys made of clay 
that can be used for mathematics and science subjects at SD Advent Maima;  
traditional Papuan House (Honai) miniatures as educational aids for the Social 
Science subject at SD Inpres Tiom primary school; and Honai as an contextual 
education home at primary schools such as SD Advent Maima, SD YPPK Anigou, SD 
Inpres Wame, SD YPPK Honelama, and SD YPPK Hepuba. The Learning Honai was 
built as an interactive hub among schools as well as to educate using the local 
context, as espoused by the Papua Peace Education Program.  

 

 Improvement of teachers and educators’ competencies. Improving the capacity and 
competency of schoolteachers is aligned with the Papua Peace Education Program’s aim of 
providing trainings on such educational concepts as SBM, Learning Implementation Plan, and 
AJEL. 

 
After the training, teachers will be directly mentored in their school to ensure that 
their knowledge are practiced and applied. Should problems arise, the program 
team could immediately help on the ground. 
 

 Improvement in the quality of learning and of graduates. Ideally, the available 
education materials should be those that allow learners to pick up life skills, mitigate the 
spread of HIV/AIDS and drive local students to excel in relevant school subjects.  

                                                                                                                                                           
social characteristics. Accessed from http://www.unesco.org/fileadmin/MULTIMEDIA/HQ/ED/GMR/html/dme-
1.html 16 March 2016. 
8 Strategic Planning of Local Education Department in Kabupaten Jayapura 2013 – 2015, Jayapura, 2013. p.63. 

http://www.unesco.org/fileadmin/MULTIMEDIA/HQ/ED/GMR/html/dme-1.html
http://www.unesco.org/fileadmin/MULTIMEDIA/HQ/ED/GMR/html/dme-1.html
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Ever since I implemented the AJEL learning method, students have been more 
excited and eager to study. 

Neli Nawipa, SD YPPGI Anigou headmaster 
 

 
Several program activities related to the application of AJEL method have utilize 
tools and models obtained from the local environment. Learning plan modules 
compiled by target schools’ teachers could serve as important sources of learning 
for other educators. In fact, in cases where teachers had implemented the AJEL 
method, a positive change in the learning atmosphere and in students’ academic 
standing were noted. 
 
  Improving educational management and governance.  An optimized 
implementation of the SBM in schools is the strategic plan’s goal. The Papua Peace 
Education Program targeted several schools as model venues of SBM. Some of 
these have already taken the initiatives to implement SBM and the AJEL learning 
method as well as to involve school committees and parents. Meanwhile, SD 
Advent Maima, SD YPPK Honelama, and SD Inpres Tiom primary schools are run by 
principals with sufficient capabilities and have benefited from activities on school 
management and governance. 

 
 

 
The Lanny Jaya regional administration’s “Education winner”9 tagline aims to improve its 
primary school students’ literacy and numeracy. According to Lanny Jaya Education Agency 
Head Aletinus Yigibalom, the program implemented by WVI could improve the quality of 
education in the region. The strategic plans pertaining to the Papua Peace Education Program 
are:  

 Teacher’s capacity improvement. The region’s administration plans to conduct 
training for teachers. “Although we could not implement it [the training] this year, WVI 
programs help us to bring forward the training program,” said Yigibalom.  

 Literacy and numeracy improvement. The Papua Peace Education Program team will 
continue to cooperate with local governments regarding the conduct of surveys on program 

                                                 
9 http://worldpapuanews.com/2014/06/09/lanny-jaya-rekrut-guru-bantu-dari-yayasan-indonesia-cerdas.html. 

Students got better in the Indonesian language and got better marks.  
Melianus Miha, SD Inpres Wesaput headmaster 
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implementation. Results of such activities will serve as reference points for the Education 
Agency’s efforts to improve the efficiency of project implementation. 

 
The respective strategic plans of the Education Agency of Jayawijaya and of Lanny Jaya have 
been operationalized in terms of program activities but have yet to be correlated with the 
Papua Peace Education Program’s goal and target. 

 

The Papua Peace Education Program is indirectly related to the target primary schools’ 
conditions. Papua’s Central Mountains is a remote area with high social disparity between 
cities and remote villages. Many children who have graduated from primary schools have poor 
basic literacy and numeracy skills. Likewise, fifth and sixth grade students in the target schools 
face difficulties in writing down their own names correctly, have poor reading skills, and are 
unable to solve simple math problems.  

Such condition extends up to the university level. One reason for such weakness is that the 
quality of teaching is hindered by the teachers’ own inadequacy in both literacy and numeracy 
skills.  

Literacy and numeracy mastery is the main requirement in most of the target schools. The 
Papua Peace Education Program was not designed to address the challenge; however, the 
field team from the project conducted literacy and numeracy tests as part of its program 
monitoring. Findings should serve as bases for their recommendations for the program’s 
future activities.  

For example, existing studies confirm a connection between the presence and performance of 
teachers on one end, and the students’ numeracy and literacy capability on the other end. 
Thus, the program team had deployed auxiliary teachers who would focus on teaching 
numeracy and literacy so as to value-add students’ learning experience.   

The purpose and goal of the Papua Peace Education Program is relevant to social issues in 
the Central Mountains: Violence and communal conflict. Conflict and violence have long 
been part of Papua’s history since the Colonial Era. From the time Papua became part of 
Indonesia, horizontal and vertical conflicts have plagued the area. 

The way the locals use violence to resolve conflicts has influenced even the way they imposed 
disciplinary actions: by resorting to physical, psychological and verbal punishments.  

The Papua Peace Education Program as stated in the Table 15, has social relevance because of 
its advocacy toward child protection in the homefront. Its goal is for all households to create a 
child-friendly environment.  

 

 Effectiveness 

When evaluating the effectiveness of a program, one must acknowledge several stages: (1) 
measuring changes at each program outcome; (2) Linking changes or progress to the changes 
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to the initiatives or initial plans of the program; and (3) Determining a program’s contributions 
toward certain changes. 

Table 15. Program Goal Matrix. 

 

Most Papua Peace Education Programs have effectively achieved their goals. The Jayawijaya 
regional administration has advocated for child protection when Jayawijaya Regional Assistant 
II Gaad Tabuni signed the Child Protection Commitment. Meanwhile, the Lanny Jaya regional 
administration, through its Education Agency, has conducted a similar initiative, the child-
friendly school campaign. The Papua Peace Education Program team is currently discussing 
the plan for the campaign with related institutions.  

The program team supports the government’s call for communities to apply child protection 
rights in schools. Several teachers in target schools said that parents understood the Child 
Protection Law. Whenever some students become victims of violence in schools, their parents 
file a complaint against the school and claim for compensation.  

Communal conflicts still occur in almost half of the program’s target schools. The term 
communal conflict refers to religious and ethnic conflicts, including conflict between residents 
where narrow identities define the parties involved.10 Communal conflicts that occur within 
the Papua Peace Education Program’s corridor are vertical conflicts. Those between tribes and 
clans are categorized as horizontal conflict. There too are the conflicts between residents and 
security forces.  

Student- and parent-respondents admitted that their schools were once closed down for 
various reasons, conflict being one these (Figure 5).  

 

                                                 
10 http://www.understandingconflict.org/conflict/index/1/Communal-Conflict [accessed on June 11, 2016]. 

Indicator Unit Target Secondary 
Data at the 

Local 
Education 

Department 

Result of the 
Research 

Purpose :  
Creating peace and safe environment for the development and growth for boys and girls.  
Violence (Communal) # 

Decrease 

10 schools 6 schools 

Children do not attend due to school 
closure (Communal conflict)  

% N/A N/A 

Children feel safe and peaceful in their 
environment  

% Increase 
42 (Jaya) 

38 (Lanny) 
64 (Jaya) 

68 (Lanny) 

http://www.understandingconflict.org/conflict/index/1/Communal-Conflict
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Figure 4. School Closures and Reasons. 

 

Twenty-seven percent of the total respondents said that their schools were once closed down. 
Moreover, as validated by interviews and discussions with parents and traditional heads, 46 
percent of the survey respondents identified conflicts between tribes as the reason for their 
schools’ closure. Most communal conflicts were triggered by personal issues such as 
relationship problems, overdrinking, and cases of theft. 

Such closures due to communal conflicts occurred in four out of the nine primary schools in 
Jayawijaya Regency (SD YPPK Anigou, SD YPPGI Hepuba, SD Inpres Air Garam, and SD Advent 
Maima); and two out of three primary schools in Lanny Jaya Regency (SD Inpres Tiom and SD 
YPPGI Tobanapme) (Figure 6). 

 

 

 

 

 

 

 

 

 

Figure 5. Communal Conflict Comparison. 
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Communal conflicts cannot be avoided as they are part of the culture in the Central 
Mountains. Principals, teachers, and local leaders could not do much to prevent such 
incidents. However, according to the principals and teachers who were part of this study’s 
interviews and group discussions, communal conflicts are rare; learning and teaching could 
still run smoothly.  

Family and school environments are relatively safe and peaceful for children. In this 
research, several questions were formulated to measure how children can feel safe and 
peaceful. Table 16 shows the results.  

Table 16. Safe and Peaceful Environment: Comparing Two Regencies. 

Questions Score 

 Jayawijaya Lanny Jaya 

Safe during daylight 78% 75% 

Safe at night 26% 28% 

Avoid dangerous zone 50% 65% 

Love to play 93% 97% 

Frequent fights 62% (-38%)* 68% (-32%)* 

Frequent communal conflicts 71% (-29%)* 70% (-30%)* 

Afraid of teachers 64% 72% 

Average 63% 68% 
      * (-): No 
 

 
 

 
 
 
 
 
 
 
 
 
 

 
 
 
 
 

Figure 6. Activities/Situations of Parents and Children in Jayawijaya and Lanny Jaya. 
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In the group discussions for this study, students indicated that they were happy in school as 
they could play with their friends and they had teachers who were friendly and open. The 
teachers were now accustomed to using positive approaches such as training parties who had 
gotten into altercations to sit down and discuss their issues. 
 
Most students affirmed that their parents encouraged them to be diligent. This shows that 
parents’ awareness toward the importance of child education has improved. Most also have 
common activities with their children such as when they help children study, pray as well as 
play together, and do farming work or household chores such as cooking.  
 
Lanny Jaya Regency tend to have a safer and more peaceful environment for children than 
do the Jayawijaya Regency. Lanny Jaya’s score in terms of its safe and peaceful environment 
is higher by 5 percent than that of the Jayawijaya Regency (Table 16). Children in Lanny Jaya 
also reported lesser cases of violence in the family than those in Jayawijaya.  
 
 
 Research Objectives I – Mainstream peace building and child protection in basic 
education (Table 17). 

Table 17. Matrix Research Objectives I. 

Relevance Unit Target Secondary 
Data at the 

Local 
Education 

Department 

Result of the 
Research 

Objectives I :  
Peace building and child protection are mainstreamed in basic education 
School as the model for mainstreaming peace 
building and child protection 

# 12 (3)* 0 3 

 
Children experience violence in school 

 
% N/A 

Physical: 99 
Verbal: 89 

Psychological: 99 

Physical: 34 
Verbal: 38 

Psychological: 8 

Relevance 1: 
School-based Management is strengthened so as to mainstream peace building and child protection 

SBM implementation in schools # 5 0 3 

Properly functioning Teacher Working Groups # 12 (8)* 0 2 

Contextual curriculum # 1 0 0 

Relevance 2: 
Peace building and child protection are integrated in the AJEL method 

Teachers who practice AJEL method with 
integration of peace building and child protection 

# 
48 

17 (Jaya) 
19 (Lanny) 

41 

Teachers are able to echo AJEL method to other 
teachers  

# 
12 

9 (Jaya) 
0 (Lanny) 

13 (Jaya) 
4 (Lanny) 

Contextual Module  # 1 N/A 6 

Relevance 3: 
Empowered community  to support peace building and child protection in education 

Well-functioning school committee # 6 5 2 

School committee members are aware of the 
concept of peace building and child protection 

# 48 N/A N/A 
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*The initial program’s targets were changed during the second year of implementation; the adjusted targets 

have been officially agreed upon.  
 
 

Three target schools met majority of the success factors; the rest only partially met the 
expected results. A child-friendly school is one of the Papua Peace Education Program’s goals 
and must be a fundamental component in any academic plan during a certain period.  
 
Other factors that help learning and teaching to be carried out smoothly in school are:  
 Principals and teachers’ attendance rate.  
 Students’ active involvement during the learning and teaching process. 
 The availability of learning facilities and furniture such as tables, chairs, and textbooks.  

 
At SD Advent Maima, the principal is punctual. His example is followed by other teachers, 
resulting in higher discipline. Students are actively involved in program-based learning 
activities, as can be seen in the crafts they made.  

SD YPPK Honelama exemplifies discipline. Both the principal and teachers usually discuss the 
academic constraints and challenges with parents and local leaders to find the best solutions. 
Various learning-and-teaching activities for students as well as for student groups every 
noontime (i.e., outside of their regular classes) can set a good example to other target schools.  

SD Inpres Tiom has a principal who is highly committed to ensure that students’ learning 
continues despite the fact that the school is located in a conflict-prone area. The support of 
the Graduate Teaching in Remote Area Program (GTRAG) and honorary teachers has 
contributed to the school’s teaching quality.  

Several primary schools also show the same initiative. SD YPPGI Anigou has a number of 
teachers who have implemented the AJEL learning method. SD YPPK Hepuba features a variety 
of drawing created by teachers and students.  

The expected outcome, however, is not yet attained since only three out of five target schools 
have shown efforts to mainstream the peace building as well as child protection values.  

Violence rate against children is decreasing. Disciplinary actions that veer toward violence 
have decreased. Baseline data on 2012 by World Vision Indonesia (WVI) from the local 
Education Department show the percentage of students who have experienced some form of 
violence: 99 percent for physical violence; 89 percent for verbal violence; and 99 percent for 
psychological violence. These rates have dropped by 2014: 61 percent for physical violence; 28 
percent for verbal violence; and 25 percent for psychological violence. 

In this paper’s study, an average of experienced physical violence by students is 34 percent. 

Hitting is a form of violence experienced by 62 percent of these students. Thirty-eight percent 
said they were often pinched; 16 percent were often slapped; and 23 percent were often hit 
with objects. The main perpetrators were parents (34%), friends (27%), teachers (26%), and 
siblings (11%) (Figure 8).  
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Figure 7. Physical Violence Against Students/Children.  

 

 

 

Figure 9 shows that verbal abuse came in various forms: students reported being scolded 
(78%), being insulted (24%) or being threatened (20%). Average of verbal violence experienced 
by students is 38 percent. Main perpetrators were parents (40%) and friends (39%).  

 

 

 

 

 

 

 

 

 

 

 

Figure 8. Verbal Violence Against Students/Children. 
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Figure 9. Psychological Violence Against Students/Children. 

 

 

Average of psychological violence experienced by students is 8 percent, and mostly coming 
from teachers (37%) and parents (30%). It is alarming that sexual violence was committed by 
friends (64%) of the respondents. Also, 10 percent of the total respondents were denied of 
food whenever they commit mistakes. These forms of maltreatment or violence should be 
investigated to prevent further trauma on children.  

As gathered from discussions and interviews with parents, teachers and local leaders, this 
study found that a significant decrease in physical, verbal and psychological violence would 
directly positive impact the children rights and protection campaign as well as reduce the 
number of legal actions against such violations.  

Toward this end, the campaign under the Papua Peace Education Program can drive changes 
at the cognitive level. Changes at adults’ cognitive level, however, do not automatically lead to 
changes in behavior and/or skills. The main factor that hampers behavioral change in school 
interventions is the strong perception that punishment is a form of caring, and not of violence. 
Parents and teachers as the main source of violence lack a better way of disciplining children. 

Between the two regencies in this study, there is a higher rate of violence at home and in 
school in Jayawijaya Regency (Figure 11).  
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Figure 10. Comparing Violence Rates in Two Regencies. 

 

 Reinforcement of school-based management 

Inconsistency in the implementation of SBM. Myers and Stonehill (1993) argue that SBM is a 
strategy to improve education by transferring decisionmaking authority from the central and 
regional administration to the schools themselves. The three main pillars of SBM are: (1) 
accountable school management; (2) implementation of AJEL method; and (3) social 
participation (UNICEF 1999).  School-based management gives principals, teachers, parents, 
and the public more control over their students’ education as well as responsibility to make 
decisions on budget, personnel, and curriculum.  

Now that local stakeholders are directly in charge of making decisions on their students, SBM 
is expected to improve the quality of students’ learning environment.  

Umiarso and Gojali (2010) identify characteristics of schools that have implemented SBM 
under three pillars: 

 School Organization: (1) provides transformational management/leadership to achieve 
school’s purpose; (2) formulates school plans and policies for its own; (3) guarantees an active 
communication between school and public; (4) empowers social participation.  
 Teaching and Learning Activities: (1) develops suitable curriculum to respond to public 
and student’s needs; (2) implements effective learning activities and development program 
for students. 
 Human Resources: (1) empowers personnel and staff with SBM insight on how to 
serve students; (2) provides programs to develop staff’s skills; (3) implements forum to discuss 
school’s progress and performance. 

Out of the four schools that have implemented SBM, only three schools have implemented 
the required approach under the three pillars. SD Advent Maima, SD YPPK Honelama, and SD 
Inpres Tiom have strong leadership. Meanwhile, the principal at SD YPPGI Anigou has a big 
role in implementing operational programs, resulting in internal conflict with teachers and 
staff.   
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Figure 11. SBM Training Organizers 

 

 

Teachers in target schools were trained on the basic SBM concepts by the Papua Peace 
Education Program’s team. Fifty-two teachers (67%) had joined the program in the past while 
26 educators (33%) had never done so (Figure 12). The Papua Peace Education Program team 
in the local Education Department organized 54 percent of the trainings while District 
Education Organization (DEO) staff handled 34 percent of such trainings. 

Based on interviews and group discussions with school principals and teachers, this study 
shows that trainings conducted by the Education Agency’s staff and WVI resulted in better 
knowledge on the SBM principle and on how it can improve the quality of teaching.  Direct 
hands-on exercises on how to compose a schoolwork plan and create a budget proposal as 
well as a stakeholder accountability report have yet to be optimized because of limitations in 
the mentoring and monitoring by the school supervisor from the local education department 
in the target schools.  

Schools that have the potential to succeed in implementing SBM are those that have 
exemplary school principals with a strong commitment. Conversely, schools that lack the 
capability and commitment have failed to implement SBM, as in the case of SD Inpres Wame, 
SD Inpres Indawa, and SD YPPGI Tobanapme.  
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Here are direct quotes from past participants on the benefits from the training:  

Trainings held by WVI were very good. We gained a deeper knowledge about SBM. The [Education] 
Agency previously held a similar training but the one by WVI is more exciting. Unfortunately, we 
have yet to implement [the concept] in our school.  

English teacher, SD YPPGI Anigou 

We thank WVI for conducting the SBM training. Unfortunately, [the concept] hasn’t been applied 
yet due to frequent absenteeism among teachers. The school also rarely held teaching learning 
process.  

Math teacher, SD YPPGI Tulem 

SBM training is very helpful in our class management and teaching process, but we have problems 
with our inadequate facilities such as tables, chairs, and shelves. Generally, the training has helped 
us formulate budget plans together, as financial management lacked transparency in the past.  

 SD YPPK Honelama principal 

WVI has provided assistance to this school. Lack of participation from parents hampered our efforts. 
We plan to conduct visits to students’ home in a bid to raise awareness.  

SD Advent Maima principal 

 

Such trainings have ignited schools’ determination to implement SBM’s three main pillars. SD 
Inpres Wesaput, for instance, has implemented SBM but has not been consistent due to a 
shortage in teachers and lack of involvement among parents.  

SD YPPK Honelama has improved financial transparency by drafting the school budget 
together with its staff. Similarly, SD Advent Maima principal has also adopted the principle of 
openness although it is still being hampered by parents’ lack of involvement in improving the 
quality of learning. 

Thus, the project’s achievement indicator, which is “…SBM model schools that mainstream 
peace building and child protection”, has yet to be attained due to lack of discipline, 
commitment, and awareness in target schools, coupled with the weak monitoring mechanism 
by related agencies.  

Incidental implementation of Teacher Working Groups. Results from group discussions with 
teacher-respondents indicate that seven out of 12 schools had yet to implement Teacher 
Working Group (TWG) activities in academic year 2014-2015. SD Inpres Wesaput and SD YPPGI 
Anigou primary schools confirmed that they held regular meetings last year, although their 
agenda mostly focused on administrative matters such as the framing of the lesson plan, 
formulation of exam questions, and technical implementation of the 2013 curriculum (Figure 
13).  
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Figure 12. Teacher Working Group (TWG) Activities. 

 

Based on the Learning through Evaluation with Accountability and Planning (LEAP) mid-2014 
program document, four TWG activities have been routinely implemented on schedule. There 
were five TWG activities by late-2014 (see Evaluation Matrix Table 17).  

Some TWG staff was recently formed in several primary schools, with their official working 
permits still being supervised by the school supervisor from the local education departmnet. 
These schools, however, had high external dependencies. SD Inpres Wesaput only carried out 
TWG activities when they were being assisted by the Papua Peace Education Program team.  

SD Advent Maima preferred TWG mini-activities as the latter are more difficult to implement. 
Only SD YPPK Honelama held regular Principal Working Group (PWG) meetings twice a week 
with various agenda, including the formulation of lesson plan, teaching methods, and 
deliberations on character values. 

Local content student activity initiative. Education in Papua’s Central Mountains cannot 
exclude the local context. Thus, the national curriculum is lacking in that is does not integrate 
local wisdom and context.  

The Papua Peace Education Program has encouraged schools to integrate the resources, 
culture and wisdom of the local community into their teachings.  Consequently, several 
schools visited by the program team have been displaying posters that promote local 
educational values. Teachers at SD YPPGI Hepuba taught the Pakima Hani Hano values by 
giving students lesson on how to craft Noken and arrow. Fifth grade students at SD Inpres 
Tiom were taught to make replicas of Honai, while SD YPPK St. Yakobus students practiced 
Papuan traditional dances and songs after class.  
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Figure 13. Elements of local content in school activities. 

 

 

These initiatives need to be further promoted via in-depth discussions on traditional values 
and culture before being developed and integrated—along with the concepts of peace 
building and child protection—into schools’ curriculum.  Principals and teachers at SD Advent 
Maima and SD Inpres Air Garam have started to develop their curricula using the regional 
context approach.  

The program team has set the plan in motion and expect to complete them at the close of the 
program.  

 
 Peace building and child protection integrated with AJEL method  

AJEL workshops improve teachers’ skills as educators. The AJEL method is expected to help 
both teachers and students learn better in schools. Of this study’s teacher-respondents, 56 
teachers (74%) had participated in AJEL workshops while 20 (26%) had not (Figure 14). Of the 
56 teachers who had participated, 55 percent had made it a habit of formulating their lesson 
plans regularly. A cross-evaluation with others in this study’s cohort found that most teachers 
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could not show any lesson plans. The class observation also revealed that teachers do not vary 
their teaching method, as they tend to resort to lecturing most of the time.  

 

 

 

 

 

 

 

 

 

 

 

Figure 14. AJEL Workshop Participation and Benefit. 

 

 

 

Several schools have their classrooms decorated with a variety of artworks by teachers and 
students as proof that the AJEL method is being adopted. Students interviewed for this 
research confirmed that their teachers have applied fun and exciting activities into their 
teaching methods.  

 

The teacher has asked us to study outside of the classroom, ma’am. We make Honai handcrafts and car 
figures out of clay.  

Student FGD, SD Advent Maima 
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Figure 15. Teachers and students’ works on display. 

 

Teachers are able to share AJEL methods with colleagues. The AJEL training and continuous 
mentoring were carried out so that teachers could apply the method in the classroom. The 
process produced 17 master teachers, who have yet to be certified by the authorizing 
agencies, but are able to train and help colleagues improve their AJEL mastery as well as 
prepare schools’ independence. Table 18 presents the breakdown of the 17 master AJEL 
teachers. 

 
 
 

Table 18. Master Teacher Composition. 

 

 

 

 

 

 

Low priority given to the AJEL implementation. Eighty-two percent of teachers have 
benefitted from the AJEL method. An independent assessment on the AJEL activities (method 
variations, simplicity of language used, appropriateness of teaching materials, students’ active 
involvement, etc.) concluded that teachers have implemented the method well. However, it 
has been observed that many teachers have to learn how to properly prepare for classes.  

Jayawijaya Regency 

School Number  

SD YPPGI Anigou 4 

SD YPPK Honelama 6 

SD Advent Maima 3 

Lanny Jaya Regency 

SD Inpres Tiom 4 



50 
 

Many teachers rely on textbooks, wherein the learning activities focus on taking notes and 
reading only.  

 

Teacher-made contextual modules. Documentation is an 
important part of pedagogy. Well-implemented AJEL activities 
that elicit students’ enthusiasm is an achievement that should 
be appreciated and documented for the next learning process.  

The program team had carried out special trainings in four 
primary schools—SD Advent Maima, SD YPPK Honelama, SD 
YPPGI Anigou and SD Inpres Tiom—so as to motivate teachers 
to share their experiences and successes on the AJEL method, 
specifically by formulating lesson plans that can be used by 
other teachers. The outcome consists of six contextual modules 
for Grade 1 to Grade 6 students.  

 

The project’s aim, wherein “peace building and child protection are embedded in the 
implementation of AJEL method at school”, was only partially achieved, according to 48 
teachers, because they have yet to fully apply the AJEL method regularly.  

 

 Social empowerment  

Improved public involvement of school committee. In SD Advent Maima and SD YPPK 
Honelama, school committees have been operating smoothly. They already have simple work 
plans and programs as well as are proactively improving the quality of learning in their 
schools.  

School management committees have been established in four schools: SD YPPK Assologaima, 
SD Inpres Wame, SD YPPGI Tulem, and SD Inpres Tobanapme (Table 19). Although an official 
letter from the local education department was yet to be issued at the time this report was 
written, the school committees had already carried out various activities such as improving 
security at their schools by building school gates, renovating toilet areas, as well as ensuring 
that principals and teachers were always present. The management committee of SD Inpress 
Wame primary school even urged principals and teachers to perform their tasks and 
responsibilities adequately.  
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Figure 16. Involvement of school committees. 

 

 

School committees lack comprehension on peace building and child protection. Many 
committees still view peace building and child protection within the context of discipline. 
Internalization of peace building and child protection should be continued to help school 
committee staff function better in monitoring school activities.  

 

 

 

 

Newly established school committees such as that of SD YPPGI Anigou and SD Inpres Tiom do 
not acknowledge their tasks and work plan. Moreover, the SD YPPGI Tulem school committee 
is one of those that failed to perform their tasks. Lack of parental support also hampered 
efforts to improve their school quality. Most parents assume that schools do not need 
external support because these already have their School Operational Assistance funds.  

 

 

 Outcomes II – Civil society is empowered to build culture of peace and child 
protection (Table 19). 

 
Table 19. Matrix Outcome II. 

Indicator Unit Target Secondary 
Data at the 

Result of 
the 

The school committee does not acknowledge nor understand character education.  

Parents FGD of SD YPPGI Tobanapme 
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Local 
Education 

Department 

Research 

Outcome II :  
Civil society is empowered to build culture of peace and child protection 
Community- and faith-based organizations with 
programs related to peace building and child 
protection 

# N/A N/A 

 
26 

 

Community regulations that provide peace and 
protection for children 

# N/A N/A 
 

N/A 

 

Output 2.1: 
Increased awareness of community- and faith-based organizations’ leaders on peace building and child 
protection 

Community- and faith-based organizations’ leaders 
understand peace building and child protection 

# 50 N/A 9 

Output 2.2: 
Strenghtened students groups for peace building and child protection 

Student groups related to the peace building and 
child protection program 

# 4 1 2 

 
Culture is context in that it embodies an exposition about certain societies. Understanding 
culture is like understanding text that needs to be interpreted in order to capture embedded 
symbolic meanings (Geertz 1992). 
 
In the course of history, communal conflict in Papua’s Baliem Valley is a symbol of manhood 
and strength. Dani, one of the most notorious tribes in Papua that inhabited the valley, is a 
wise, friendly and warm tribe. The Dani tribe determines their leaders through communal 
conflict. The war is more of spiritual way rather than as a means to settle a dispute. As the 
tradition shifted, the meaning of communal war has moved toward  being a tool to seize 
power as well as to settle a conflict.11  
 
Central Mountains tribesmen, by tradition, look up to their tribal chiefs and clan elders as 
capable leaders of Papuans. However, the shift in the meaning of conflict was exacerbated by 
the “bloody” annexation of West Papua into Indonesia. The younger generations in Central 
Mountains slowly lost their trust in their tribal chiefs and elders.  
 
The Papua Peace Education Program has carried out various efforts to coordinate with related 
groups, including local and religious leaders, and cultural and education experts in a bid to 
rediscover and restore the cultural values and traditions of Papuans.  
 
Social and religion-based organizations have programs that support peace building and child 
protection. Twenty-six institutions and figures have actively participated to reinforce the 
cultural values to support peace building and child protection.  
 

                                                 
11 http://blogs.wsj.com/indonesiarealtime/2014/09/15/inside-the-world-of-papuas-dani-tribe/. 
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According to responses in interviews for this study, disturbances in schools stem from 
communal conflicts triggered by minor issues such as relationship-related disputes, theft, and 
personal altercations.  
  
 
 

 

 

 

 

 

Principals and teachers have limited capabilities to handle conflicts. Local leaders, sometimes 
with the help from local authorities, will mediate a truce between rival clans.  

Local institutions and leaders also conduct various campaigns to raise awareness on the 
importance of peace building and child protection. For instance, Niko Lokobal, a Baliem Valley 
resident, documented the folklores and traditional children’s games that can revitalize local 
values, tradition, and culture. Pastor John Djonga established a Honai as a community center, 
complete with a mini-library. Stephanus Ngadiman, chairman of the Catholic Education and 
School Foundation (YPPK), advocated for better education and urged the government and 
other institutions to take a firm action to uphold children’s rights to education.  

Child-friendly village Initiative. The applicable laws within communities are usually unwritten. 
While there is no applicable law that specifically addresses child protection issues, some 
communities uphold unwritten laws that support schools’ roles in the teaching and learning 
process.  

 

 

 

 

 

 

The LEAP 2015 mid-year program report notes that local institutions have urged the 
Jayawijaya regional administration to pass a child protection law that will determine the 
standards and criteria for child-friendly villages.  

 

This environment is not quite safe. The youths often get drunk and engage in spontaneous aggression. 
Tribal war often occur. There was a conflict two months ago that shut down schools for a couple of weeks. 
 

Jerry Douw, Watchdog and Management, SD YPPGI Anigou 
 

The tribes that often engage in wars are the Hobi Kosi tribe and Hubu Makuan tribe (against Kuruku). 
These conflicts caused [psychological] trauma on children.  

Secretary of Wesaput Village 
 

We have some agreement with some village heads around this school, Ma’am, that we should not smoke. 
Neither can mothers chew betel nor can those under the influence of alcohol come near schools. Once, 
there was a drunken man who broke in and ruined a school. The village head immediately called and 
admonished him and his family. Then, the family was required to pay a fine. 
 
 

School Committee and Village Head, SD Advent Maima 
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 Social- and religion-based organization leaders’ increased awareness toward peace 
building and child protection  

Respondents consisting of one cultural expert, two educators, three church leaders, and two 
local leaders provided their insights on the local dimensions of the program, including social 
behavioral patterns, acculturation, assimilation, social relation, clan rivalry, religion, and the 
use of the mother tongue as the core of schools’ curriculum.  

Importance of religious values and cultural awareness in schools. One of the factors that 
helped create a conducive learning environment at SD Advent Maima, SD YPPK Hepuba, and 
SD Inpres Tiom is the support or involvement of local church members. Several locations 
visited by the team have a Honai functioning as a learning center. This underscores that the 
Church and local leaders can help achieve the program’s indicator targets. All organizational 
and individual respondents have a deep understanding of Papua’s customs, culture, and local 
context.  

Most target schools are ran by religion-based education foundations such as Advent Education 
Foundation (YPA) by Advent Church, Biblical Church Education and School Foundation (YPPGI) 
by the Protestant Churches, and YPPK by the Roman Catholic Church.  

Papua Special Autonomy Law No. 21/2001 has also acknowledged foundations as the main 
partners to provide education in Papua.  

At the time this report was written, several foundation representatives had expressed their 
concerns over how political conditions in Papua have caused a shift in traditional values that 
directly undermine schools’ quality of learning. Foundation representatives felt they now play 
a smaller role in the implementation of school programs, resulting in the lack of quality control 
over the learning process.  

 

 Student group reinforcement  

Local leaders, educators, and cultural experts agree that the education in Papua’s Central 
Mountains should go back to recognizing the local context. The issue, however, lies in 
Indonesia’s national curriculum—the KTSP or K 13—that stresses the one-size-fits-all concept. 
Dealing with Papua is about pluralism. Papuan children grow in a multilanguage environment 
with complex geographic conditions. Even the children themselves have different physical 
characteristics.  

The curriculum’s requirement has become some kind of scourge for various reasons. The 
advantage of KTSP and K 13 is the freedom of schools to develop their local characteristics 
through formal and informal activities, including local-content subjects and extracurricular 
ones. Unfortunately, the local administrations have yet to implement the curriculum in 
schools.  

There is a significant decline in the number of student group activities. According to the final 
program report (see Evaluation Matrix at the Table 20), 10 active student groups uphold peace 
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building and child protection. Meanwhile, field data show that only two student groups 
consistently implemented extracurricular or other program-related activities.  

SD Inpres Wesaput and SD YPPK Honelama have consistently implemented student group 
activities with peace building and child protection content. At SD Inpres Wame primary school, 
the lone student group is one engaged in a sport (football). Several other primary schools used 
to organize student group activities. This year, however, they stopped holding such activities 
anymore.  

Generally, education through student groups is effective, thanks partly to the initiative and 
consistent involvement of local leaders. However, these student groups still need to be 
supported and encouraged since there are now only two out of 12 student groups that have 
regular activities.  

 

 Outcomes III – Improved government policies that mainstream peace building and 
child protection (Table 20). 

Table 20. Matrix Outcome III. 

Indicator Unit Target Secondary 
Data at the 

Local 
Education 

Department 

Result of 
the 

Research 

Outcome III:  
Improved government policies to mainstream peace building and child protection 

Government policies that support the 
mainstreaming of peace building and child 
protection 

# 2  0 

 
2 
 

Government involvement in the monitoring and 
evaluation of schools 

# N/A N/A 
 

8 

 

Output 3.1: 
Increase in local government’s awareness and capacity on peace building and child protection 

School supervisor who understands peace building 
and child protection 

# 8 N/A 11 

Output 3.2: 
Reinforce student group with activities that espouse Peace Building (PB) and Child Protection (CP) 

Partners agree with model school to build PB and CP # 6 N/A 6 

Partners are actively involved in work groups # 7 N/A 8 

Output 3.3: 
Promotion and documentation of best practices from model schools 

Documentation of available lessons learned and best 
practices 

# 1 N/A 1* 

*Program team is preparing its documentation of lessons learned and best practices for the rest of the 
program’s implementation period. 
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Child-friendly school. The cooperation between the Education Agency, and social and religion-
based organizations is needed to drive educators to commit to develop and formulate ideas as 
well as practical solutions that take into consideration the local context in Central Mountains. 

A child-friendly school is an education unit that can guarantee, provide and respect the child’s 
rights and protection against violence and discrimination as well as can bolster children’s 
participation in the planning and design of policies and complaints mechanisms.12  This is one 
of the indicators of a child-friendly city as stipulated in the Ministerial Regulation of Women 
Empowerment and Child Protection Ministry No. 12/2011, Article 11.   

The Papua Peace Education Program team has been coordinating and advocating for a 
stronger cooperation with the local government. Its advocacy includes making sure that the 
local government’s awareness on child protection through child-friendly schools can be 
sustained. The team’s involvement from preparation to planning is its way of monitoring the 
immediate implementation of the child-friendly schools in Jayawijaya and Lanny Jaya.  

As the assistant II to Jayawijaya’s regent said during an interview: “Cooperation between Non- 
Government Organization (NGO) and the local government is a real effort to improve the quality of 
education in this regency. I think the idea of a child-friendly school is not a utopia [n aspiration] as it 
would be realized soon.”  

During a discussion with the research team, several parents said that they were aware of Law 
No. 35/2014 on Child Protection either through social activities conducted by program teams 
during the National Child Day or through workshops at each school. These parents resolved 
that should their children experienced violence in schools, they would not hesitate to direct 
their concerns to teachers and principals.  

Special regional regulation draft on the educational system. Lanny Jaya Regency focuses on 
the development of educators’ quality of teaching. Several development programs, including 
workshops, trainings and teacher transfers, will soon be implemented. Through coordination 
and advocacy, Lanny Jaya’s Education Agency aims to be involved in the deliberation of 
regulations on the educational system.  

Government’s involvement during the Papua Peace Education Program. Jayawijaya and 
Lanny Jaya’s education agencies welcomed the Papua Peace Education Program and wished 
for regularly held activities. The education agencies have also done some internal reforms by 
taking stern actions against principals who were frequently absent.  

In Lanny Jaya Regency, the program team was directly involved in several agency programs 
such as literacy and numeracy surveys, teacher competency tests, training and teacher’s 
competence development. Education Agency representatives were also involved in several 
activities, including formation meetings and school committee discussions as well as teachers’ 
workshops.  

 

                                                 
12 Kebijakan Pengembangan Sekolah Ramah Anak, Women Empowerment and Child Protection Ministry, Jakarta, 
2014. 
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 Improvement of awareness and capacity of local governments regarding peace 
building and child protection  

 
School principals have better comprehension on peace and child protection. School 
principals, in general, have gained a good understanding and appreciation of the concepts on 
peace building and child protection, through discussions on the values espoused by the Papua 
Peace Education Program. SD Inpres Wame primary school’s principal has urged parents to 
encourage their children to be diligent and to regularly check their children’s health 
conditions. SD YPPK Honelama’s principal has been visiting the school once or twice a month 
to assist teachers and facilitate program activities.  

 

Most school principals perform their duties and functions well. According to the latest LEAP 
2015 program report, seven schools have principals that performed their tasks properly. Field 
data further show that there has been an improvement over the past few months. Currently, 
principals from nine schools have visited their schools routinely to supervise the other 
principals and teachers. When the team visited SD Inpres Wame primary school, the principal 
routinely dropped in regardless of the distance it took to reach the school. Because of this, 
parents and teachers have grown to respect the principal.  

On the other hand, SD YPPGI Tobanapme, SD Inpres Tiom and SD Inpres Air Garam were never 
or rarely been visited by their principals.  

 

 Improved cooperation to implement an education model that mainstreams peace 
building and child protection 

 
According to the secretary of Jayawijaya’s Education Agency, building partnerships with social 
institutions and organizations is a top priority. Partnerships can support the agency’s strategic 
plan to improve its staff’s capacity and performance. At the very least, the Education Agency 
expects an official forum whose members could collectively seek solutions and choose the 
most suitable education model for Papua’s Central Mountains.  
 
Model school indicator. Twelve learning institutions were expected to become model schools 
that teach peace building and child protection. These target schools are located in two 
regencies with different geographic conditions. 

Based on site visits and documentations, however, there is no measurable indicators in place 
yet to determine whether an institute is eligible to become a model school. School entities 
and school committees themselves have yet to agree and come up with a decision on behalf 
of the residents. 

Commitment to develop model school. The LEAP mid-year 2015 note that there are six 
partners actively involved and committed to develop model schools that espouse peace 
building and child protection. These six are the SD YPPGI Tobanapme committee, SD YPPGI 
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Tulem committee, SD Inpres Air Garam committee, SD Inpres Wame committee, SD YPPK 
Assologaima committee, and the Family Planning and Women Empowerment Institution.  

Partners’ involvement in formulating a contextual education model. Cooperation’s and 
partnerships in the implementation of education are regulated by the government.13 All 
program partners are aware of the need to raise education’s quality in Central Mountains. 
They are also actively involved in the task force assigned to formulate the most suitable 
contextual education model, particularly for primary schools. The task force conducts routine 
meetings and discussions on the local government’s main agenda: to establish child-friendly 
schools and child-friendly cities and to formulate a curriculum that embodies the Pakima Hani 
Hano values, without abandoning result standardization relate with character education by 
the government.  

 

 Promotion of best practices among model schools  
 

Documenting best practices. Data and documentation management ensures that supporting 
factors such as habituation to respect each other in the school or community are sustainable 
to achieve the objectives of the Papua Peace Education Program. At the time this paper was 
written, the program team had already been drafting the document on best practice for the 
program’s remaining term.  

Indicators show that the local government and partners were able to collaborate effectively. 
The program team behind the Papua Peace Education Program had achieved the program’s 
objectives14 regarding the collaboration between the two regencies’ respective Education 
Agency on one end; and institutions, private organizations, and local leaders on the other end. 
Moreover, the partnership that had been forged can be considered as a model on best 
practices on how to develop the quality of education in Papua.  

    Efficiency 
 
An initiative program or program is efficient if it utilizes the resources efficiently and 
effectively while achieving its goals.  

Reinforcement and reorganization of the Papua Peace Education Program team. During the 
early stage of the program’s implementation, the initial project team was lacking in pedagogic 
and andragogy skills and had to deal with assignment of task and responsibilities. Moreover, 
the tough geographic conditions of the 12 target schools hampered their efforts.  

Then, after the program team underwent an internal restructuring, it was decided that the 
Papua Peace Education Program was no longer under the coordination of the Area 

                                                 
13 Undang-Undang No. 21/2001 on Special Autonomy, Article 56 Paragraph 1 states that provincial and local 
governments provide opportunities to the widest religious institutions, nongovernmental organizations, and 
businesses that are eligible in accordance with the laws and regulations for developing and conducting education 
quality in the Papua province. 
14 Undang-Undang No. 21/2001 on Special Autonomy of Papua Province, Article  56 Paragraph 4. 
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Development Program Manager, but will instead be helmed by a team leader tasked with 
ensuring that the program indicators were achieved. The strategic decision gave the 
implementers some room to review and modify all target indicators based on the conditions 
and observed results during the program’s initial fieldwork.  

Referring to Peter Sange’s (2010) argument on learner organizations, the Papua Peace 
Education Program executive team allowed members to expand their capacity and achieve the 
goals where new patterns and idea expansion and philosophy have a space to develop, team 
aspiration is freed, and team members keep on learning.  

The Papua Peace Education Program executive team underwent a reorganization in terms of 
the duties and responsibilities of 14 members: one team leader, two monitoring and 
evaluation division staff, five education division staff (three coordinators and two staff) as well 
as six field facilitators for 12 target schools.  

Despite the staffing shortage, political and social challenges, and complex geographic 
conditions of their locations, the project managed to achieve some wins.  

The team’s flexibility made it possible for members to keep on learning and developing their 
skills. Top-down or bottom-up knowledge transfer between leaders and team members also 
became the link that improved human resource efficiency. 

Role of auxiliary teachers in school. Teacher absenteeism was a challenge for the Papua 
Peace Education Program. In the Central Mountains, 48 percent of the teachers and 70 
percent of the principals were frequently absent.15 Such is the case in most target schools, 
which partly led to a decrease in the quality of education and loss of trust in the schools. 
Students were found playing inside classrooms because their teachers did not report to class. 
In dealing with the problem according to the QUEST Program16, researcher decided to post 
local auxiliary teachers in schools that had the highest absenteeism rates.  

When the researcher and enumerators team visited SD Inpres Wame primary school, 20 
parent-representatives demanded a meeting to address the teachers’ absenteeism. They later 
requested the program team to continue providing auxiliary teachers so as to sustain their 
children’s learning. 

Low budget absorption. According to the Project’s March 2015 financial data, 33 percent 
consists of the program’s activity fund (12% was allotted to developing schools, 13% for social 
development and 8% for government advocacy). The technical and operational funds 
comprise 22 percent and 43 percent, respectively, of the budget. The remaining 2 percent was 
for the program’s closing fund. In general, the budget is well distributed as it has balanced 
portion between each post in school.  

                                                 
15 We like being taught: A study on teacher absenteeism in Papua and West Papua, April 2012, UNCEN, UNIPA, 
SMERU, BPS and UNICEF, p.6. 
16 QUEST Program is a specific program implemented side by side the Papua Peace Education Program. While the 
Papua Peace Education Program is concerned with peace building and child protection issues, QUEST aims to 
develop teachers’ capacity. 
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However, 27.15 percent of the budget was unabsorbed, of which: 

 43.13 percent of the program activation budget was unabsorbed; 

  29.65 percent of the program management budget was unabsorbed; 

 26.13 percent of the program supporting budget was unabsorbed. 

Program activation target was achieved on time. All activities have been managed efficiently 
using the available budget and resources. Similarly, future program activities are expected to 
be carried out within two years without budget constraints.   

 

    Impact 
 

The direct and indirect impact was analyzed vis-à-vis this study’s aim of creating a safe and 
peaceful environment for the development and growth of children. The research team divided 
the main goal into two themes: namely, peace and safe environment, and development and 
growth of children.  

 
Children are more excited to go to school. Schools must be a second home for children, 
where they can obtain their identities and express themselves, gain new knowledge and learn 
to apply new lessons learned. Before the Papua Peace Education Program was initiated, 
children were reluctant to go to schools because they knew their teachers were absent often. 
On the days the teachers did appear in class, the students were told to read from textbooks or 
take notes without taking into consideration the fact that most students were still wanting in 
reading and writing.  

 Field data show that most school interventions created to a regular learning and teaching 
process. Students reported that most teachers rarely beat or pinch them, and instead only 
issue a reprimand. Parents consistently supported their education by making sure they attend 
school everyday. 
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Figure 17. Students read books in school. 
 
 
 
 

 

 
 
 

 
 

 

 

 

 

 

 

 

 

 

Figure 18. Students walk to school. 

 

 

 

 

 

We are happy to be in your school, Ma’am. We can play with friends, learn how to read and 
write in class and read a book although we’re not good at it yet. 

Students of SD YPPK Hepuba 

Our home is far from our school, and we have to walk to school. We are 
excited for school because our teachers are present. In the past, there 
used to be no teacher around.  
 
Our teachers teach Reading and Writing and allow us to play, too. Every 
evening we go back to school to play football with friends and Mr. Sinair. 
 

Student at SD Inpres Wame 
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Adults comprehend child rights better. In the Papua Peace Education Program, efforts to 
inculcate educational values to locals (including local educators) focus on children’s rights to 
the best education. While abusive actions have not been completely eradicated, teachers and 
parents now have a better understanding of the proper ways to implement disciplinary action 
on children who commit different school violations.  

Several teachers have started to implement alternative consequences. For example, teachers 
would order students who come to class late to mop the floor instead of imposing corporal 
forms of punishment. Students are also ordered to sing in front the class if they have failed to 
do their homework, or to hold hands until the end of the day’s class if two parties have 
engaged in an altercation. Teachers said that they avoid resorting to physical punishment, as 
parents are now aware of the Child Protection Law.  

Meanwhile, based on discussions with parenting groups, this study found that although most 
parents have been avoiding physical or verbal abuse, they still believe that the best way to 
educate children is by beating or scolding.  

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 19. A preacher lectures on child protection values. 

 

 

 

 

… Parents, keep your children healthy. If they get sick, do not just stay at Honai but take 
them to the hospital or public health center. You sin if you fail to take care of them when 
they are sick. Prepare them breakfast before sending them off to school. Do not resort to 
hitting them if they resist, and instead engage in a conversation after they return from 
school. 

Ps. John Djonga, Tokoh Agama 
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Several religious leaders have recently been preaching about child education more frequently. 
They urge parents to monitor their children’s health and see that the latter attend schools 
regularly. They also advise parents to spend more time with their children in prayer and to 
avoid physical violence. 

Early culture and custom revitalization. By age 6-12, children start to undergo an important 
cognitive development as they start to imitate and study via role modeling, observing events 
and then internalizing their experience (Bandura 1986). Here, the localization approach on 
education enables students to recognize local values, principle, norms, and culture and to live 
together based on mutual cooperation.  

Other conflict resolution methods that conform to local values and culture have been 
implemented in most target schools. Teachers are being accustomed to adopting the culture 
of peace in schools. When there is an altercation between students, teachers will first 
reprimand them, listen to their reasons in private, and then coax them to forgive each other.  

Another way of recognizing local culture and customs is by incorporating these in students’ 
dancing and singing activities.  

 

    Sustainability 
 

Supporting policy. Presidential Regulation No. 65/2011, which directs the acceleration of 
development in Papua and West Papua, opens regional administrations to issue regulations to 
fulfill the needs of native Papuans, especially in remote areas such as the Central Mountains. 
Thus, the regional administration, along with the Regional House of Representatives, issued 
Regulation No. 56/2012 (Procurement of Basic Education for Native Papuans or Remote 
Communities)17, which emphasized the government’s responsibilities to serve and the 
community’s— e.g., nongovernmental organizations, education foundations and the private 
sector—rights to participate in the procurement of educational services.  
 
The presidential regulation applies to native Papuans living in remote areas while the special 
regulation focuses on the Papuan language and local culture. The Papua Peace Education 
Program applies to 12 schools, of which several are located in underdeveloped areas, and 
upholds peace as a value based on local wisdom.  
 
Community involvement and government advocacy. The Papua Peace Education Program 
involves several key figures. At both regional and village levels within the government, 
traditional authorities, culture experts, and church leaders share the same view that the 
education of Papuans should return to its cultural roots and context. This common ground 
should be reinforced a local value to ensure that ideas and notions can be implemented into 
practical actions.  

                                                 
17 Remote Indigenous communities are a group of indigenous people who live in areas of difficult access to 
communications, transportation and infrastructure. 
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Coordination with education agencies. the Papua Peace Education Program team has 
established communication lines with education agencies. These agencies should address the 
issues on principals’ capabilities and teacher absenteeism so that the full impact of the Papua 
Peace Education Program can be sustained. What is needed here is a memorandum of 
understanding between education agencies and the Papua Peace Education Program 
proponents regarding the appointment of principals and quality of teachers at all target 
schools. In addition, the program team still needs to vigorously push the government to take a 
firm action toward reducing teachers’ absenteeism rate.  

Concrete examples of local-content subjects. There is a need for more examples of local-
content subjects or educational activities on the culture and character education advocated by 
the Papua Peace Education Program, because it is clear that schools are still incapable of 
integrating these in their curriculum.  

 

 Cross-Cutting Issues   
 

 Gender 

While the issue on gender issue was not specifically discussed in the research, there are 
interesting findings that should be taken into consideration and possibly undertaken as a 
similar project in the future.   
 
Female teachers are more diligent than male teachers. The study on Papuan teacher 
absenteeism showed that the males tend to be often absent compared to the females.18 Data 
tabulation between the number of teachers and target respondents is shown in Table 21: 
 

Table 21. Comparison: Male and Female Teachers. 

Regency 

Number of 
Teachers 

Number of 
Respondents 

Absenteeism 
Rate 

L P L P L P 

Jayawijaya 63 37 34 29 46% 22% 

Lanny Jaya 19 19 6 9 70% 53% 

 
 
Program team ensures well-balanced parental involvement. The LEAP 2014 report states that 
program team seeks to balance parents’ involvement in school committees. Most male 
parents take part in the planning board, while female parents usually serve as treasures. Also, 
parents who took part in this study’s group discussions think that the female parents are more 
involved compared to their male counterparts. Mothers are often the ones who attend school 
activities, for instance. 
 

                                                 
18 We Like Being Taught: A Study on Teacher Absenteeism in Papua and West Papua, April 2012, UNCEN, UNIPA, 
SMERU, BPS and UNICEF. Hal. 20. 
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 Christian context 

Most of the target school programs are under the management of Christian foundations. 
There are three schools under YPPGI (Protestant Church); three under YPPK (Catholic Church) 
and one school under the Advent Foundation. Most students in target schools are likewise 
Christians.  
 
During this study’s interviews, religious leader-respondents confirmed that they always urge 
followers to pray regularly and to pay attention to their children.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The strong Christian influence in target schools is tapped to push the values of Pakima Hani 
Hano. This approach was recognized by the Papua Peace Education Program team when it 
turned to religious leaders as partners in resolving various conflicts as well as in urging parents 
to avoid violence at home.  

 Health 

During the site visits for this study, the researcher found that many students were unhealthy; 
they reported to school with afflictions ranging from flu to kwashiorkor.19 The Papua Peace 
Education Program thus conducted campaigns that encourages parents to ascertain that their 
children take breakfast before they leave for school.  
 
SD Inpres Wame has a Honai built by WVI to function as integrated health post (Posyandu). In 
SD YPPGI Anigou, SD Inpres Tulem, and SD Advent Maima, this study’s researcher found 

                                                 
19 Kwashiorkor is a severe form of malnutrition, caused by a deficiency in dietary protein. The defining signs of 
kwashiorkor in a malnourished child is swelling of the ankles and feet, a distended abdomen, an enlarged liver 
with fatty infiltrates. it can have a long-term impact on a child's physical and mental development, and in severe 
cases may lead to death. According to the World Health Organisation, if patients have reached 30 percent rate of 
population, they need further medical action. 

We used to have tribal conflicts often but Maima is safe now. The Church tells us to read the Bible and pray 
to Jesus Christ so that we can have a good life. We always teach parents to take care of their children and 
to not beat them anymore. But beating them to teach them a lesson is allowed because the Bible says so. 

Religious Leader, SD Advent Maima 

Conflicts in Tiom often occur. These are common occurrences already but children remain scared of 
wars.....These days, the good values tend to be eroded. Children are thus taught to read the Bible in 
Sunday school. Parents must guide their children, I tell them in my every sermon. But the Church can do 
nothing toward the culture of clan wars. We just focus on teaching the children so that when they turn 
into adults, they will not do the same thing [their elders had done]. 
 

Mr. Habel, religious leader, SD Inpres Tiom 

http://id.wikipedia.org/wiki/Kwashiorkor
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towels, toothbrushes, hand soaps in several classrooms. This indicates that the health 
program used to be one of the activities under the Papua Peace Education Program.  
 

 Environment 

Most families in the Central Mountains are engaged in farming and pig breeding.  Sweet tuber 
is the main crop, along with banana, sugar cane, and tobacco. Baliem Valley is the most fertile 
area in the Central Mountains.20 
 
Based on discussions with parents and local leaders, animal breeding and farming were found 
to be taught in schools. Several schools such as SD Advent Maima, SD YPPK Hepuba, and SD 
Inpres Wame also have gardens. Teachers use locally available resources as learning media 
such as planting seeds of eggplant, onion, and tubers in school gardens.  
 
In addition, the LEAP Report (2015) shows that efforts to preserve the environment by 
practicing proper waste disposal have started.  
 
 
 
 
 

 LESSON LEARNED 
 

 Notes on the Papua Peace Education Program  
 

Consistent and logical program structure. The Papua Peace Education Program uses a logical 
work framework. Key indicators were changed and adjusted after the program’s field team 
had done an internal evaluation, without sacrificing the main goal and targets of the program.  

Initially, the draft program aimed to turn 12 schools into model schools that mainstream 
peace building and child protection through SBM. However, findings from both the Papua 
Peace Education Program core team’s discussions and the LEAP Annual Report October 2013 - 
September 2014, show that only five schools were eventually targeted to become model 
schools.21 The project team also saw the need to initiate an auxiliary program that will address 
teachers’ absenteeism, although such program was not part of the initial program plan. Thus, 
they acknowledged the framework of the QUEST Program as well. 

Confident to achieve the goal. Sufficient test—through an approach called Theory of 
Change—was needed in the drafting of the initial program design22 to make sure that the 
                                                 
20 http://www.papuaerfgoed.org/id/Bersama_Suku_Dani_di_Lembah_Baliem. Accessed on 30 April 2015. 
21 LEAP Annual Program Management Report of the Papua Peace Education Program, World Vision Indonesia, p. 
8. 
22 A Theory Of Change is a tool for developing solutions to complex social problems. A basic Theory Of Change  
explains how a group of early and intermediate accomplishments sets the stage for producing long-range results. 
A more complete Theory Of Change articulates the assumptions about the process through which change will 

http://www.papuaerfgoed.org/id/Bersama_Suku_Dani_di_Lembah_Baliem
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program outcomes would meet its main goal. As per the program’s logical workframe, 
principals and teachers have to implement SBM through its three main pillars; namely, 
accountable school management, AJEL, and societal participation. These would all allow the 
concepts of peace building and child protection to be integrated into the school curriculum. 
Furthermore, for school management accountability to be in place, principals should be 
capable of implementing changes.  

During this the researcher’s visits to several target schools for this study, some principals were 
rarely working in school. Also, the AJEL method was not implemented because of the high 
absenteeism among teachers. This study’s researcher thus assumed that there is no logical 
connection between the work reference and the pre-conditions that should be presence in 
target schools for all the program goals to be achieved. 

Relatively short program implementation. During the relatively short period that the program 
has been implemented in the 12 target schools, this paper concludes that the projects’ targets 
have been partially achieved. Schools in Lanny Jaya Regency, specifically, had lesser time to 
implement the program due to their geographic location and to conflicts between residents 
and security forces. 
 
 

 Program Pre-Conditions 

The Papua Peace Education Program focuses on seeing that school-based peace building and 
child protection values are assimilated. Most target schools have yet to hit the minimum 
national education requirements: the teachers and educators’ standards, learning process 
standards, and facility and infrastructure standards.23 
 
Low standards of teachers and educators. Most schools have higher absenteeism rates, thus 
hampering both the teaching and learning processes.   

 
Table 22. Teacher and Student Ratio. 

                                                                                                                                                           
occur and specifies the ways in which all of the required early and intermediate outcomes related to achieving 
the desired long-term change will be brought about and documented as they occur. Adapted from Anderson, A. 
(2005). The community builder's approach to theory of change: A practical guide to theory and development.  New 
York: The Aspen Institute Roundtable on Community Change. 
23 There are eight National Education Standards set by the government; namely: Standard competence of 
graduates, content standards, standardized education process, teachers standards, standard facilities and 
infrastructure, management standards, standards of education funding, and education assessment standards. 
Quoted from http://bsnp-indonesia.org/id/?page_id=61. 

School Teacher 
Number 

Student 
Number 

Ratio 

Jayawijaya 

SD YPPGI Tulem 10 88 1:9 

SD Advent Maima 6 116 1:20 

SD Inpres Wame 7 73 1:11 

SD YPPK Assologaima 8 56 1:7 
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Figure 20. Average Teacher-Student Ratio. 

 
 
 
According to the graph above, the best teacher-to-student ratio are those in SD YPPGI 
Tobanapme, SD Inpres Indawa, SD YPPK Assologaima, SD YPPGI Tulem, and SD Inpres Wame. 
However, higher absenteeism rate beset these same schools, resulting in the poorest quality 
of learning and teaching process. Results of discussions and in-depth interviews show that the 
main reasons are: (1) schools are located within III or IV ring zones or remote areas, while 
teachers usually live in cities; (2) lack of any teachers’ housing complex in remote areas; and 
(3) the Education Agency’s weak monitoring system. 
 
Low quality of learning process.  Findings from this study’s discussion sessions and field data 
clearly indicate that pedagogic methods in schools are monotonous. Teachers’ lack of 
pedagogic mastery, combined with poor educational material and models, had confined these 
teachers to the conventional sit-listen-and-write method of teaching.  
 
The implementation of the 2013 national curriculum has complicated Papua’s situation. 
Although the local administration later re-implemented the KTSP, there is still much to be 
done.  Both the 2013 curriculum and KTSP have yet to see some success in making basic 
curriculum concepts, which need gradual internalization, comprehensible. 
 

SD Inpres Air Garam 10 214 1:22 

SD Inpres Wesaput 16 434 1:28 

SD YPPGI Anigou 16 395 1:25 

SD YPPK Honelama 18 354 1:20 

SD YPPK Hepuba 9 210 1:24 

Lanny Jaya 

SD YPPGI Tobanapme 12 40 1:4 

SD Inpres Indawa 9 29 1:4 

SD Inpres Tiom 17 434 1:26 
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Inadequate facilities and school infrastructure. Most target schools were observed to have 
sufficient chairs and tables for students. However, other facilities such as libraries, sanitation 
facilities, and canteens were lacking.  
 
This unmet minimum education standard is the main reason the program indicator targets—
primarily those related to inculcating the concepts of peace and child protection—were not 
achieved.  

 Principal and Teacher Capacity Development  

Workshops aim to develop teachers’ capacity and professionalism. Several workshop themes 
included SBM, AJEL, the Pakima Hani Hano values, etc. However, data culled from discussions 
and interviews with respondents show that most of these workshops implemented focused on 
the conceptual rather than practical levels.  
 
Program team lack mastery of workshop and training materials. Program teams admitted 
that there was some confusion over and lack of understanding on the workshop topics. For 
instance, SBM and AJEL were new concepts to most program teams. Such lack of mastery over 
the content of workshop topics, coupled with challenges in schools’ conditions, led to a less-
than-ideal implementation result.  
 
Less intensive mentoring. Many workshops conducted for principals and teachers or school 
committees focused more on concepts rather than on the practical implementation. In the 
end, this study realized that most principals were unable to show schoolwork plans as well as 
school budget and work plans (RKAS) as proof of their good governance. Teachers also failed 
to show a lesson plan when requested. One can therefore conclude that the lack of intensive 
mentoring after the workshops ended have caused teachers to forget what they had learned. 
There was also an absence of a practical target during workshops that should have been 
sustained.  

 Program Identity 

Brand is a tool where one can manage others’ perceptions toward a program, organization, or 
communication agent. Brands with a strong image are able to add credibility to programs and 
act as a result catalyst (Kylander and Stone 2012). 
 
Most stakeholders are unfamiliar with the Papua Peace Education Program or Pakima Hani 
Hano value. The Papua Peace Education is an identity that embeds values, purpose, and 
target. Among the natives in Central Mountains, however, the term “peace” has been feared 
to bear a negative connotation in relation to the locals’ culture of conflict. For this reason, the 
program name was changed to Pakima Hani Hano—a phrase taken from the Dani tribe’s 
mother tongue that means “alliance is good and graceful”.  
 
Several target respondents who were interviewed for this study confessed that they did not 
understand the meaning of Papua Peace Education Program nor Pakima Hani Hano. Such lack 
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of attempt to internalize the Pakima Hani Hano values and the Papua Peace Education 
Program hampered the program’s dissemination efforts. 
 

 Differences in Situations Between Schools in Jayawijaya and Counterparts in Lanny 
Jaya  

Preparedness of the Education Agency. Jayawijaya is a regional host that was split into new, 
smaller regions, which include Lanny Jaya. Generally, Jayawijaya has proven to be more 
prepared in terms of the strategic plan for and management of its education program than 
Lanny Jaya Regency is. The Education Agency, which is responsible for implementing the 
educational system, has a role in improving the quality of education.  
 
When asked by this researcher about the status of their plans, representatives of the two 
regencies’ education agencies gave divergent answers. That of Jayawijaya’s Education Agency 
was able to present the aim and plan for its education program. In contrast, the 
representative for Lanny Jaya’s Education Agency disclosed that the work plan was still under 
discussion in the regent. Despite the difference in their programs’ progress, both agency 
heads were equally committed to improve the education in their respective regions. 
 
Condition of conflicts. When the team visited three schools in Lanny Jaya Regency, two of the 
schools (i.e. SD Inpres Indawa and SD YPPGI Tobanapme) were found to be located near 
military headquarters. According to the interviewed principals and local leaders, there is a high 
potential of vertical conflict between these military forces and the residents of Lanny Jaya, 
especially in Makki and Indawa districts. No learning activities were done during this 
researcher’s visit to the sites.  
 
Different durations for the program’s implementation. The Papua Peace Education Program 
activities in three schools in Lanny Jaya were implemented late compared to that in                                                                                                                                                                                                                                                                                                                                                                                                                             
nine schools in Jayawijaya. Such difference in implementation periods was exacerbated by the 
social conflicts that made it impossible to visit the locations.  
 
 
 
 

 CONCLUSION 

 
The Papua Peace Education Program has made some progress in both Jayawijaya and Lanny 
Jaya, especially in terms of the knowledge on the rights and protection of children. Most 
respondent-stakeholders appreciated WVI’s role and contribution.  

Although not all respondents understood the terms Papua Peace Education, Pakima Hani 
Hano, peace education, or character education based on local wisdom, there has been a good 
understanding within communities—especially by parents—on the importance of a safe and 
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peaceful environment for children to learn and grow. Quantitative data also show that the 
rate of violence experienced by children both at home and in school has decreased compared 
to pre-program implementation. 

On the overall, the Papua Peace Education Program has successfully reduced violence against 
children and improved the quality of teaching and learning in target schools. Some important 
lessons on both the achievements of and challenges faced by the program are: 

 Targeting the issues of peace and protection of children in education in all their 
complexities, particularly in the Central Mountains of Papua, takes hard work. The program’s 
decision to target schools as its area for intervention is the correct strategy because value and 
character education can only be possible if inculcated frequently every day. 

 A schools is a unit of a much larger system—i.e., the national education system. Such 
as system is regulated by and subject to applicable legislations. The curriculum, a core part of 
the learning and teaching process, is also regulated by certain rules. Unfortunately, the 
principles behind such curriculum are not understood properly by school principals, teachers, 
and even local education office staff. Such narrow understanding hindered these stakeholders 
from applying, say, local content that has been mandated by both the KTSP and the 
Curriculum of 2013 (K 13), in their pedagogic methods. 

 The program’s main purpose is to provide a safe and peaceful environment for 
children—an environment that meets at least the minimum standards for students to be able 
to learn regularly. Unfortunately, this was not the case for many schools. The program thus 
strives to make sure that the pre-requisites for learning—such as addressing the issue of 
teacher absenteeism—are met. 

 The program’s implementation period is relatively short (about two years), given that 
various technical constraints on the fields prevented program activities from proceeding as 
planned. Some targets were not reached, particularly programs related to the learning and 
teaching process in target schools. These include the failure to maximize the mentoring 
sessions on how to implement the AJEL method, low teacher attendance rate, and lack of 
parental and community involvement in target schools.  

 Most target schools were able to conduct the learning process regularly, despite the 
constraints posed by principal and teacher absenteeism. The Papua Peace Education Program 
played a major role in ensuring this, thanks in part to its SBM implementation and curriculum 
that factored in the Central Mountains children’s local conditions and environment.  

 However, the two main focus of the program (peace building and child protection) 
have not been pushed fully. Some of the reasons this study have looked into are: (1) program 
activities focused more on character education at the knowledge level; (2) Different school 
conditions of leadership; geographic location, the commitment of school principals and 
teachers, and the quality of the learning and teaching process and program strategy approach 
'tend' to be similar for the whole school interventions; (3) Real character education starts at 
home,  but the parents and public in general perceive education to be the schools’ 
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responsibility. Parents are not as involved as they should be in their children’s learning 
experience. 

 For the Papua Peace Education Program to be sustainable, its implementation must 
have the support of both the local government and partners (e.g., leaders, community 
organizations or church organizations). To further develop the program to the next level, its 
character education program should be based on a model that veers toward practical or 
hands-on application and one that recognizes the local context in the Central Mountains 
region. 

Given these factors, it will be a challenge for the program team to implement its next 
improvements within the required two-year program period.  

This study further presents the following practical recommendations on how WVI should 
continue its services in Jayawijaya and Lanny Jaya: 

 The child-friendly school policy must be implemented at the regional level. The 
partnership between the Papua Peace Education Program and local governments should 
be maintained even after the program’s end. Advocacy for a child-friendly school should 
also push for policies and regulations at the regional level to ensure sustainable changes. 

 
 Policy Briefs may be used to provide policy recommendations to regional 

administrations based on field data results.24 This is one way of highlighting the peace 
and child protection issues identified by the Papua Peace Education Program, to 
Jayawijaya and Lanny Jaya’s  administrations.  

 
 School supervisors’ functions must be reinforced. Daily learning activities are a basic 

component of any developmental program in school. Initiatives that focus on teachers’ 
pedagogic skills, character education, local-content subject development, and 
curriculum development only act as “sweetener” programs when the learning process 
itself fails to take place because of teachers’ absenteeism. Another activity that needs to 
be sustained is the campaign to get stakeholders—especially the region’s Education 
Agency—to step up their monitoring and technical support functions.  

  
 Improvement of school facility and infrastructure. Several target schools have 

insufficient basic facilities and infrastructure (e.g., classrooms, clean water, electricity, 
toilet). This is another deficiency that should be recognized by stakeholders—especially 
the regional government—for their action. Adequate student-teacher ratios and high 
attendance rate not only create a conducive school environment, but are also part of the 
required Minimum Service Standard for education. In fact, the numbers of teachers and 
school facilities are factors that should be fulfilled by regional governments as stipulated 
in Education Ministry Regulation (Permendiknas) No. 15/2010 and its amendment in 
Permendiknas No. 23/2013. 

                                                 
24 http://www.fao.org/docrep/014/i2195e/i2195e03.pdf. Accessed on  June 12, 2015. 

http://www.fao.org/docrep/014/i2195e/i2195e03.pdf
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 With regard programs on students’ learning process, below are recommendations 

pertaining to character education:  
 
 Students’ character education. When learning programs are yet to run regularly, 
character education programs will not be effective if taught only through formal learning and 
teaching methods. It is better to develop direct character education interventions. The WVI’s 
initiative to provide toothbrush and toiletries is an example of character education that is not 
implemented through subject-based classes. Character education and the values on order, 
cleanliness, diligence, and punctuality should be connected to one’s daily activities.  
 
 Regular competition. Extracurricular or other student group activities should be 
monitored to ensure regularity. One example is by holding a regular competition—once every 
three or six months—to motivate students to stay active during group activities. Student 
jamboree activities along with active student group activities found in SD YPPK Honelama and 
SD Advent Maima are good examples of how to implement basic character education. Playing, 
exercising and studying in groups (as long as well supervised and monitored) will develop 
children’s characters without having them go through complex theoretical concepts.  
 
 Characteristics for the month. Just like adults, children too have their right to socialize. 
In the Pakima Hani Hano program, the local language terms for valued characteristics are 
highlighted as themes for the month. Some practical activities for each monthly theme are: 
election of ambassador (one who demonstrates the characteristic), appreciating and 
rewarding those students who embody the required characteristics, and class exhibits 
featuring personalities who embody the characteristics. 
 

 To improve the Jayawijaya and Lanny Jaya teachers’ pedagogic skills, emphasis should be 
on practical work rather than just the conceptual knowhow. Examples of trainings and 
workshops that can be implemented are:  
 

 Children storytelling and creative writing workshops. Under the Papua Peace Education 
Program, activities that develop local wisdom and values as well as turn to local storybooks 
are effective ways to support character education in schools.  Should the program be 
extended, this initiative can be supported by providing teachers with storytelling skills and 
creative writing classes.  
 Reward and consequences training. Most teachers lack enough knowledge on the menu 
of methods and strategies available when educating and disciplining students. They need 
concrete examples on how to discipline children without resorting to violence, how to create 
an orderly class with the help of symbols or children’s favorite characters, and how to shift to 
alternative forms of disciplinary actions other than corporal punishment. 
 Pakima Hani Hano workshop and training. Teachers in target schools should be 
involved in identifying ideal student characteristics and values that suit the schools’ needs. 
Community leaders and representatives from education agencies may be invited to join the 
team of experts. Once the values and characteristics are identified, a systematic strategy 
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should be drawn up to ensure that the values and character will be the focus of their 
campaigns and applied in the target school. 

 
 Peer teaching. One of the Papua Peace Education Program’s achievements is its pool of 

17 master teachers who have gained the skills to train fellow teachers on the AJEL 
method. Local governments or other stakeholders must follow through on this initiative 
by engaging the master teachers in peer teaching programs. Through this joint teaching 
programs, master teachers are assigned to different schools to teach along with other 
educators who have yet to learn about the AJEL method. This presents master teachers 
the opportunity to assist and train such educators on how to implement the AJEL 
method. 

 
 Environment-friendly school. The Child-friendly School Policy Development draft states 

that one of the indicators needed in the implementation of school-based management is 
an environment-friendly school25.   

 
The Central Mountains has very fertile land conducive for adults and the young with 
active lifestyles. Standards set by the Environment Agency (BLH) on what constitutes an 
environment-friendly school such as Adiwiyata School will provide real and practical 
guidelines for other schools.  

 
The intrinsic values and characteristics of Pakima Hani Hano can be easily integrated in 
any school activities of Adiwiyata School. Adiwiyata school predicate would be a 
valuable appreciation as well as encouragement for principals, teachers, students, 
parents, and the surrounding community. 

 
 Knowledge management. Knowledge and data management is the process of capturing, 

developing, distributing and using knowledge effectively, and can be maximized for the 
benefit of any program.26 Thus, knowledge and data acquired before, during and after the 
Papua Peace Education Program implementation is an advantage.  
 
This paper’s author earlier found severely damaged textbooks and teaching aids on how 
to read, write and count but with localized content. To ascertain that all the efforts that 
went into the creation of teaching materials will be used by as wide an audience as 
possible, here are some suggestions:  
 

 All training materials used by the Papua Peace Education Program may be compiled 
into a training module and distributed to all schools. 

                                                 
25 Kebijakan Pengembangan Sekolah Ramah Anak, Women Empowerment and Child Protection Ministry, Jakarta, 
2014. 
26 Introduction to Knowledge Management, www.unc.edu, University of North Carolina at Chapel Hill. Accessed 
on  June 12, 2015.  

http://www.unc.edu/
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 Minutes or TWG briefs on teaching issues, alternative solutions as well as recognized 
effective methods may also be compiled as a journal for teachers. 

 The Papua Peace Education Program’s database on school profiles, statistics on the 
number of teachers and students, absenteeism rates of teachers and principals, 
student academic reports, condition of facilities and infrastructure, etc. can be 
disseminated back to the schools and education authorities. 

 Reports on best practices per school can be recorded and circulated to the whole 
school. 

 
This paper also provided recommendations on how WVI should continue its services in 
Jayawijaya and Lanny Jaya, all aimed at improving the future of children in the Baliem 
Valley. 
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Annex 1. Story from the Field 
 

Parents’ Awareness on the Quality of Learning Process in SD Inpres Wame 
 

After journeying for seven hours, treading the ascending path and crossing a river, we finally 
came to our destination. We arrived at a school on a hill with an expansive soccer field, a red-
and-white flag stuck right in the middle. Children looked at us with curiosity in their otherwise 
shy faces.  SD Inpres Wame, standing tall despite its deteriorating condition, is the only school 
in the area. 
 
Welcoming hands, cheerful smiles and warm hugs were the best antidote for our exhaustion. 
As soon as they were done greeting us, the students stepped into their rooms to start their 
classes as usual. Only two teachers were present: Mr. Sinair and Mr. Apia. These are voluntary 
assistant teachers who do not receive any regular fee yet are responsible for ensuring that the 
learning process happened daily in school. We did not see any signs of the principal or other 
teachers around.  
  

Our conversation with these two teachers assured us that there is hope for a better education, 
at least in SD Inpres Wame. Before the Papua Peace Education Program was implemented in 
the school, there was practically no learning process happening. Almost everyday,  students 
would just come in, play for a while and then go home. 
 
“I can only teach Grades 1 and 2—how to do simple reading and writing. I can not teach them 
how to count since I did not mastered it myself,” said Mr. Sinair. “WVI helped and equipped me 
with more fun and interesting ways of teaching how to write and read. Mr Mikael (WVI’s 
Appointed Teacher) also guided me. Students here learn to read and write everyday, and it 
makes the parents very happy.”  
 
“When I saw Mr. Sinair teach the student all by his own, I was moved. It was then that I 
decided to help. I now handle the school administration and sometimes teach the upper class 
students how to do simple math. We’re not regularly paid, but we do not want to see these 
students roaming around the school without learning anything. I am very dissapointed with the 
principal and all the teachers. They are not responsible at all,“ said Mr. Apia.  
 
After our talk, we were asked to join a parents’ conference with the principal, who finally 
showed up, along with supervisors and representatives of the local community leaders. The 
meeting was called as the parents were hoping that the principal understood that it was his 
duty and responsible to ensure that children get better education. The parents also asked WVI 
to continue what they were already doing and to allow the appointed teacher to carry out his 
work for their children’s learning process. They further agreed to be more involved in 
supporting the school and seeing to it that the principal continue his commitment to carry out 
his tasks. 
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Commitment renewal is clearly an extraordinary achievement of the Papua Peace Education. 
For this particular school,  the children’s right to get the best education is maintained. 
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CURRICULLUM WITH LOCAL CONTENT IN SD YPPK HONELAMA 

SD YPPK Honelama is one of the target schools close to the city center, Wamena. Located at 

the foot of the mountains, the school was about 45 minutes of travel using two-wheeled or 

four-wheeled vehicles. In the school yard, we were presented with a view of the tidy and well-

arranged school and charming mountain backdrop. We were impressed with the school’s 

cleanliness. Classroom chairs were neatly arranged, solid fences encircled the school’s 

perimeter, and a volleyball court was always ready for use by teachers and students. 

We were warmly welcomed by the principal and two teachers. Students’ works were 

displayed in most of the classrooms, which 

validated our feeling that this school was well 

cared of by the principal and teachers.   

After our interview with school principal Efren 

Yahuan, we finally understood why the school 

appeared neat and progressive: Mr. Efren has a 

good vision for the school. He mentioned his 

gratitude to the WVI team for its help on various 

sections of the school. 

"The WVI has helped us build a volleyball court, and ‘Honai’ home study and pile up the field. I 

spent the school budget allocation [on the construction], and WVI covered the rest. I feel very 

relieved. Students now are able to play in the field freely without having to worry that they 

might slip or fall in the mud. 

“The WVI also helped students learn about hygiene, providing them with toothbrushes, soap, 

and liquid hand wash. After undergoing a training on Pakima Hani Hano, we decided to design 

a local content curriculum. We plan to teach students about the Baliem original art; and how 

to weave, dance, sing traditional songs. We will teach the deeper meaning of some of the local 

words. Students today do not know much about these," he added. 

After the interview, Mr. Efren proudly showed the Rumah Belajar Honai. In addition, Mr. Efren 

also showed off the local curriculum’s draft they were designing.  

The Pakima Hani-Hano session, which teaches students to value local customs and traditions, 

is more than just a training. It inspires trainees to create a local curriculum that will preserve 

the local culture, especially the Baliem Valley culture. 
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Annex 2. List of Persons and Agencies Consulted 
 

Local Government of Jayawijaya Regency 

 Yohanes Walilo, S.Sos., M.Si., Deputy of Jayawijaya Regency 

 Gaad Piranid Tabuni, SP. MM., Assistant III Jayawijaya Regency 

 Petrus Mahuse AP, Head of Regional Plan Agency Jayawijaya Regency 

 Murjono Murib, S.Pd., Head of Department of Education and Teaching, Jayawijaya 

Regency 

 Bambang Budihandoyo, Secretray of Department of Education and Teaching 

Jayawijaya Regency 

 

Local Government of Lanny Jaya Regency 

 Aletinus Yigibalom, S.Pd., Head of Department of Education and Teaching, Lanny Jaya 
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Annex 3. List of Key Questions for Discussions 
 

Preliminary 

 What is a safe and peaceful environment for children? 

 What is your opinion on communal and political conflict and the value of culture and 

tradition as they relate to a child growth? 

 Do you still need to turn to force to educate children or students? 

 What is the role and effect of the Papua Peace Education Program’ activities on 

character building based on local context? 

 

Papua Peace Education 

 Principal and Teacher 

 What is the model-school’s strategy for community participation and in what form can 

it be applied? 

 What is your opinion on the on Papua Peace Education Program’s trainings and 

workshops on school-based management (SBM) and other relevant activities? 

 How is the implementation of teachers’ working groups? Is it effective? What is the 

challenge? 

 What is the benefit of applying SBM in your school? 

 What is the role of the supervisor in your school? Does she/he come on in a regular 

basis? 

 

 Parent 

 Do you see a change in your children’s behavior? 

 How is the quality of learning in your children’s school? How is the responsibility of 

teachers? 

 What kind of support do you give to your children’s school? 

 Is there any school committee in your children’s school? How effective is its role in 

improving the quality of learning? 

 

 Student 

 Do you see any changes in your parents’ behavior? 

 How about your teachers’ teaching method? Do you see changes? 

 Are you involved in any student group in your school? How do you feel about it? 

 

 Public Figure 

 Do you have programs or activities on peace building and child protection issues? 
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 Do you see any changes in schools as a direct impact of the Papua Peace Education 

Program? 

 What is your practical suggestion on how to improve and support character building 

education based on the local context? 

 Is there any government regulation that aims to address peace building and child 

protection issues? What kind of support can the local government give to improve 

teachers’ capacity? Is there any regular evaluation process? 

 

Benefit and Challenges 

 What are the most significant challenges faced by programs on character building 

based on local context? 

 What kind of benefits do you see in school? What are some interesting anecdotes on 

these? 

 

Sustainability 

 How far is the local government committed to support the sustainability of the Papua 

Peace Education Program (note: this question is for regency staff) 

 How ready is the Papua Peace Education Program to be replicated, taking into 

consideration an area’s traditional and cultural value? 

 Is there any policy mechanism to support the transition and sustainability of the Papua 

Peace Education Program in each school? 

 Is it possible to integrate peace building and child protection in the government’s 

agenda? 
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Annex 4. Pictures From the Field 
 
 

 
A long Journey: It takes seven hours to travel by car from Wamena, the central “city” in the 

Central Highlands of Papua, to Tiom Village in Lanny Jaya. We met students who were on their 
way to school. They regularly walk for 8 kilometers from the village to their elementary school 

in Tiom. 
 
 

 
The village arround the school in Jayawijaya (L); and the interview with the local pastor (midle) 
and head of army in the village (rightmost) inside the Honei (“home” in their local language). 
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Focus group discussion with the teacher and staff of the  local Education Department (L). 

Enumerators interview the parents inside a school in Jayawijaya (R). 
 
 
 

 
 

Mass conducted by the village pastor before the FGD started (L); and an actual FGD with 
teachers at the Advent Maima Elementary School in Jayawijaya (R). 
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Routine morning ceremony as an activity under the Papua Peace Education Program at the 
Advent Maima Elementary School in Jayawiyaya (L); and at the Inpres Tiom Elementary School 

in Lanny Jaya (R). 
 
 

 
Discipline and greetings before students enter their classrooms. 
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Living in harmony with friends is one of the values being taught in school as part the Papua 

Peace Education Program.  
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Children in a school in Lanny Jaya  study at home or in church. They study at night because 
they have to help their parents work in their gardens in the mornings (L). A happy atmosphere 

in a school in Jayawijaya (R). 
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